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Abstract 
To succeed in a swiftly changing world, students must assume a role of being producers, the 
principals of which can be counted as posing questions, devising creative solutions, reflecting upon 
answers, that is, in other words, seeing the world from an alternative point of view. When encouraged 
to think simply different, it is rendered quite possible for students to deliberate over matters, discuss 
issues with peers, work collaboratively and apply it to different situations. Instead of the scenario 
observed in a traditional classroom, the revolutionised advancements in technology make an inverted 
method of teaching a language available. In other words, wasting valuable class time on explanation 
and putting the onus on students to practise the lesson in their free time are shifted to having lectures 
through instructional videos at home and doing active learning through intriguing exercises, which 
leads to a deeper understanding of learning. In order for students to be involved in their own learning, 
this reversed way of teaching, known as ‘Flipped Learning Model’, blends the process of active 
learning with the advantages in direct instruction. 

This research study which was born out of the necessity to meet the needs of teaching English 
grammar in a more innovative way, with the aim of examining whether it would be a beneficial and 
practical preference to teach English grammar through Flipped Learning Model, was conducted at 
Denge Academy of Science & Art Anatolian High School during the spring semester of 2017-2018 
school year and implemented to 22 students. For this purpose, between two B2 level classes, the 
effects of the model on students’ achievement and the perceptions of students on a flipped classroom 
were investigated. Data was collected through a mixed-method approach with the application of non-
equivalent control group design, which is a type of quasi-experimental research design. Although the 
principal focus was on the quantitative data gathered through pre- and post- tests for five different 
grammar points to provide comparison with a traditional classroom, a Likert-scale questionnaire for 
gaining an insight into students’ attitudes towards the model and a semi-structured interview for 
verification were also administered to obtain information for qualitative data. The triangulation of data 
aimed at increasing the validity and reliability of the study. To analyse the results of pre- and post- 
tests, independent and paired samples t-tests were conducted.  

Notwithstanding limitations identified during the study, such as their familiarity with the grammar points 
and the use of technological devices, the results revealed that the students who were taught English 
grammar through Flipped Learning Model produced a higher performance than that of the control 
group. Additionally, both questionnaire and interview exploring students’ positive reflection on the 
model showed that they considered the implementation of studying grammar at home and allocating 
in-class time for more effective activities viable. Taking the findings of the study into account, it can be 
stated that this study has a consistency with previous studies, which indicate that Flipped Learning 
Model is effective in teaching grammar. 

Keywords: Foreign Language Learning, Flipped Learning Model, Instructional Videos, Blended 
Learning, Cooperative Learning, Technology Enhanced Language Learning. 

1 INTRODUCTION 
Hearing the school bell, students are required to sit down on their chairs and wait for their lecturer to 
come into the classroom. If they are not prepared for the class beforehand, they do not have a clue 
about what to be taught; even if they are, their minds might be filled with several question marks about 
the topic. The teacher, after introducing the title of that day, teaches the point to the students, perhaps 
wipes the question marks off their minds, and assigns them some or a lot of homework to put the 
things learned into practice at home before the bell that ends the lesson rings. They are, meanwhile, 
supposed to understand every detail of the topic in 45-50 minutes, and at times, they are given chance 
to ask their questions related to that topic but sometimes not. This is a precise description of a 
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traditional classroom setting in which teachers take an active role during classes while students pay 
attention to the lecture given there and practise it through assignments at home. 

Educators, in this case, have always striven to find out an explicit way to clarify their major concern; 
‘teaching’, and accordingly, for them, ‘what to teach’, ‘how to teach’ and ‘where to teach’ are the three 
basic merits needed to be discussed prior to the provision of ‘teaching’. Considering the fact that every 
educator, in his / her own field, has the answers to the two of these questions; what and where, it 
comes as no surprise that, they seek the best ways to re-evaluate, evolve and enrich their teaching 
styles, and in order to use in their classes, they go through all the resources supplied to discover the 
model, approach or technique which can be counted as ‘the best’. 

Since technology has taken over the control of many things including our daily lives, today’s students, 
who are also known as “millennials” (Roehl, et al., 2013) or “digital natives” (Prensky, 2001) are born 
into a digital world surrounded by the sources that the Internet provides, and the traditional classroom 
setting, which can simply be depicted as “a combination of long lectures and demonstrations by the 
teacher, with application of learned concepts done through homework assignments, tests, exams and 
projects” (Murphy, 2011), is not a satisfying response to the needs of today’s students, it is high time 
the conventional education system was reformed to be more compatible with up-to-date technological 
utilities in present world. 

On this account, in order to achieve their idealistic purpose of maximizing learning, educators follow 
quite many directions for engaging their students in lessons, using a diverse range of items in classes, 
increasing teacher-student and student-student interaction, and making every single student 
responsible for their own learning process by putting the onus on them. Thus, here comes ‘Flipped 
Learning Model’. 

As its name signifies, the order of traditional teaching steps is inverted. Even though several 
definitions of the model have been made, A. Sams and J. Bergmann (2012a, p.13), whom this 
influential model is attributed to, define it specifying that “which is traditionally done in class is now 
done at home, and that which is traditionally done as homework is now completed in class.” 

With the progress of technology and its widespread use in language teaching, it has become 
unavoidable to switch the traditional foreign language classrooms into modern ones integrating 
technology in them. As assessing grammar would yield more objective results rather than that of 
productive skills (speaking / writing) since the results may be misleading, in their book, A. Sams and J. 
Bergmann (2012a, p.48) inform their readers stating “in foreign language classes, teachers are 
recording grammar lessons and conversation starters so as to create time in class to use the language 
more practically.” In this regard, the search for a better model to apply in teaching English grammar to 
high school students by integrating technology into class has led the current study to be carried out in 
this field. 

Aiming at providing English teachers in Turkey with further information by presenting potential 
advantages and disadvantages of Flipped Learning Model for teaching grammar, this research 
focuses on not only examining the achievements of students but also giving a real insight about their 
perceptions on the model. In consideration of the primary focus research question “what are the 
effects of Flipped Learning Model in teaching English grammar in terms of attitude and achievement?” 
that led this inquiry, some sub questions were developed: 

1 Is there a statistically significant difference in the pre- and post- test results of the students in 
the experimental group after the treatment of Flipped Learning Model? 

2 Is there a statistically significant variation in the pre- and post- test grades of the students in the 
control group after teaching grammar in a traditional way? 

3 Is there any significant difference in the scores of the students in the experimental and control 
groups before and after applying Flipped Learning Model in teaching grammar? 

4 What are the students’ attitudes towards Flipped Learning Model in learning grammar in the 
experimental group? 

2 METHODOLOGY 
The current study was conducted in the spring semester of 2017-2018 school year at a private high 
school, named Denge Academy of Science and Art Anatolian High School. Since it is a small-sized 
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private high school, the number of the participants is 22 students aged 15-16 years old with broad 
educational backgrounds. 

A mixed-methods research design was implemented to gather data in order to respond to the research 
questions about the effectiveness of Flipped Learning Model. The quantitative data was collected from 
pre- and post-tests of five different grammar structures and the first twenty-two items in a Likert scale 
questionnaire of attitude, the qualitative data, on the other hand, were obtained through the twenty-
third checklist type multiple choice question and last two open ended questions of the same 
questionnaire, and a semi-structured interview of learners’ reflection. 

Grammar Proficiency (Pre-Post) Tests for each unit were diverse in context but similar in forms and 
consisted of two different sections with same type of activities within different 10 questions. In order to 
make the learning more meaningful, grammar proficiency of students was evaluated in sentences, 
texts or dialogues, and to provide an objective assessment, Multiple Choice Question type was 
chosen. 

A survey on the Perceptions of Students on the Flipped Classroom was utilized to supply data for the 
attitude of the students in experimental group. The first 22 items consisted of Likert Scale Multiple 
Choice Questions (strongly agree, agree, quite agree, disagree, strongly disagree), the 23rd item was 
used as a Checklist type Multiple Choice Question and the 24th and 25th items were in Open Ended 
Question type. 

Using the data obtained through the Semi-Structured Interview, which included 8 Open Ended type of 
items, provided the triangulation and yielded more valid and reliable data for the research. 

3 RESULTS 

3.1 Statistical Analysis of Pre- and Post-Test Results 
The statistical analysis of pre- and post-tests of experimental and control groups and the findings of t-
test are reported in Table 1 below. 

Table 1. The Results of t-Test to Investigate the Differences of Pre-test and Post-test 
 in the Experimental and Control Groups 

Variables Groups n Mean Differences t Statistic df p Value 

4th Unit Experimental 15 -0.26 -1.16 14 0.26 
 Control 7 0.42 2.12 6 0.07 

5th Unit Experimental 15 -0.80 -3.05 14 0.009 
 Control 7 0.01 0.01 6 1 

6th Unit Experimental 15 -0.60 -3.15 14 0.007 
 Control 7 -0.14 -0.54 6 0.60 

7th Unit Experimental 15 -1.53 -3.52 14 0.003 
 Control 7 -1 -1.08 6 0.32 

8th Unit Experimental 15 -1.60 -2.74 14 0.01 
 Control 7 -1 -1.32 6 0.23 

As can be seen in Table 1, while there are significant differences between pre-test and post-test 
marks of 5th unit (t= -3.05, p= 0.009), 6th unit (t= -3.15, p= 0.007), 7th unit (t= -3.52, p= 0.003) and 8th 
unit 

(t= -3.05, p= 0.01) in the experimental group (Flipped Learning Model), there is not any significant 
difference between pre-test and post-test scores of 4th unit (t= -1.16, p= 0.26). On the other hand, the 
analysis indicated in Table 1 explains that there is not any significant difference between the scores of 
pre-test and post-test results of 4th unit (2.12, p=0.07), 5th unit (t= 0.01, p= 1), 6th unit (t= -0.54, p= 
0.60), 7th unit (t= -1.08, p= 0.32) and 8th unit (t= -1.32, p= 0.23) in the control group (traditional 
teaching). 
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In the light of this, it can plainly be stated that the significance of pre- and post-test results is observed 
in the experimental group after the treatment of Flipped Learning Model in 5th, 6th, 7th and 8th units. 
Nonetheless, the model does not play a fundamental role in the 4th unit since students are more 
familiar with the grammar point in this unit than those of the other units, and therefore finding it easier. 
However, there is not a statistically significant variation in the pre- and post-test grades of the students 
in the control group after teaching grammar in a traditional way. So it is ascertained that Flipped 
Learning Model, in general terms, can be said to have a positive effect on learning grammar in the 
experimental group, but instructing in a traditional classroom does not have a positive effect on 
learning grammar in the control group. 

The result of independent sample that shows the investigation of the differences between the scores 
of the students in the experimental and control groups can be viewed in Table 2. 

Table 2. The Results of t-Test to Investigate the Differences of the Scores  
of the Students in the Experimental and Control Groups 

Variables Condition Levene's 
Test (F) 

p Mean 
Differences 

t Statistic df p Value 

4th Unit pre-test 2.99 0.10 -0.59 -0.91 20 0.37 
 post-test 0.76 0.39 0.10 0.27 20 0.78 

5th Unit pre-test 0.62 0.43 -0.25 -0.39 20 0.69 
 post-test 0.02 0.88 0.54 1.64 20 0.11 

6th Unit pre-test 1.70 0.20 0.52 1.35 20 0.18 
 post-test 1.62 0.25 0.98 2.72 20 0.02 

7th Unit pre-test 2.13 0.16 0.89 0.91 20 0.37 
 post-test 1.15 0.30 1.42 2.40 20 0.02 

8th Unit pre-test 0.84 0.36 -0.48 -0.03 20 0.97 
 post-test 0.01 0.93 0.55 1.14 20 0.26 

According to Table 2, Levene's Test for Equality of Variances of students' scores is not significant at 
0.05 alpha level. That means, in terms of proficiency in grammar, there is not a statistically significant 
difference between the experimental and control groups. According to this non-significant result, it may 
be concluded that the variances of these variables were equal across groups. 

As demonstrated in Table 2, there is not significant difference between experimental and control 
groups in pre-test of 4th (t=-0.91, p=0.37), 5th (t=-0.39, p=0.69), 6th (t=1.35, p=0.18), 7th (t=0.91, 
p=0.37) and 8th units (t=-0.03, p=0.97) at 0.05 alpha level. These findings are purported to be in 
accord with the outcomes of proficiency test administered to determine the levels of students at the 
beginning of the term since looking at the results, it can be interpreted that the levels (B2) of both 
groups are not distinctive. 

In addition to these, the differences between experimental and control groups in post-test of 4th 
(t=0.27, p=0.78), 5th (t=1.64, p=0.11) and 8th units (t=1.14, p=0.26) prove that they are not significant 
at 0.05 alpha level. Concerning these non-significant distinction, the conclusion may be drawn as 
there is not any considerable difference between the experimental and control groups in above 
variables. However, as the mean differences observed in the 5th and 8th units are not major, it can be 
stated the treatment of Flipped Learning Model has more effect than that of traditional teaching. 

On the other hand, at 0.05 alpha level, the differences between experimental and control groups in the 
post-test of 6th (t=2.72, p=0.02) and 7th (t=2.40, p=0.02) units are rather conspicuous. As this is 
certified in Table 5, the mean scores of experimental group in post-test of 6th (9.27) and 7th (9) units 
are significantly higher than control group, yet the mean scores of control group in these variables are 
(8.29) and (7.57) respectively. 

3.2 Survey on the Perceptions of Students on the Flipped Learning Model 
The first 22 items of the survey and the frequency for these items are given in the Table 3 below. 
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Table 3. Frequency Tables for Items in the Questionnaire 

ITEMS  S. A. A. Q. A. D. S. D. 
Item 1. I feel more engaged in the flipped classroom versus a 

traditional classroom. % 13.33 26.67 46.67 6.67 6.67 

Item 2. I like watching the lesson on videos rather than listening to the 
lesson through a class period. % 6.67 20.00 40.00 26.67 6.67 

Item 3. When assigned a flipped lesson, I usually watch the videos 
rather than use the textbook to learn the lesson. % 20.00 60.00 13.33 0.00 6.67 

Item 4. I find it difficult to stay focused to the videos because of other 
Internet disruptions (such as checking email or social media 
sites). 

% 26.67 20.00 20.00 6.67 26.67 

Item 5. While watching the video lesson, I pause or rewind the video 
when I need to write notes or review a part that I was not sure 
about. 

% 40.00 46.67 0.00 0.00 13.33 

Item 6. I find it more helpful than the textbook to be able to go back 
and re-watch the videos when I need to review for a quiz or a 
test. 

% 13.33 20.00 20.00 33.33 13.33 

Item 7. If I did not have a computer or the Internet available to me, the 
teacher made sure I still learned the lesson by providing notes 
ahead of time or allowing me to review the video prior to class. 

% 73.33 13.33 13.33 0.00 0.00 

Item 8. I liked how I was able to pace myself while watching the video 
lessons so that I could spend more time understanding the 
lesson. 

% 33.33 26.67 26.67 6.67 6.67 

Item 9. I believe that the flipped lesson allowed for our class to have 
extra time to practice topics. % 46.67 46.67 6.67 0.00 0.00 

Item 10. I participated more in the activities following a flipped lesson 
than I did in activities completed after a traditional lecture. % 0.00 20.00 53.33 6.67 20.00 

Item 11. The flipped classroom allows students to spend more time 
collaborating and having discussions about the topic with each 
other in the classroom. 

% 46.67 33.33 20.00 0.00 0.00 

Item 12. The activities that we completed in the classroom following a 
flipped lesson were beneficial with improving my 
understanding of the topic. 

% 40.00 46.67 0.00 13.33 0.00 

Item 13. The teacher had more time to answer questions about the 
topic after a flipped lesson than she did in a traditional lecture. % 40.00 40.00 20.00 0.00 0.00 

Item 14. I would rather learn through a traditional lecture than learn 
from the flipped classroom. % 13.33 33.33 26.67 13.33 13.33 

Item 15. The video lessons helped prepare me for the class activities. % 20.00 46.67 0.00 33.33 0.00 
Item 16. I feel that the video lessons provide more information on the 

topic than the textbook provides. % 26.67 26.67 40.00 0.00 6.67 

Item 17. I often re-watch the video lessons before taking a quiz or a 
test. % 13.33 0.00 13.33 53.33 20.00 

Item 18. It was difficult for me to find a computer or Internet access to 
watch the video lessons. % 0.00 0.00 20.00 6.67 73.33 

Item 19. I feel like the flipped classroom helped to improve my 
understanding in English (from watching the videos, having 
them available all of the time, to the class activities that 
followed the lesson). 

% 46.67 13.33 26.67 6.67 6.67 

Item 20. When I complete a regular homework assignment (solving 
problems after learning a lesson in class), I sometimes get 
confused working on the problems by myself. 

% 0.00 20.00 20.00 20.00 40.00 

Item 21. In class I didn’t face hardships when I practised the lesson that 
I learned through videos at home. % 53.33 13.33 13.33 20.00 0.00 

Item 22. The flipped lesson gave me more confidence to complete 
other homework assignments that practiced the same skill. % 20.00 20.00 33.33 13.33 13.33 
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With regard to these findings, in general, it can be specified that the students particularly find Flipped 
Learning Model as beneficial as traditional teaching; however they acknowledge the effects of the 
model on their English learning and they think the implementation of the model enables more time for 
valuable and effective practice through discussions and collaborative works with their peers, yet they 
mostly do not relate the model to doing other homework assignments. Additionally, they find educator 
more effective in Flipped Learning Model than in a traditional lecture and they find face-to-face 
lectures as important as video lectures. Most of them even prefer learning in a traditional classroom to 
learning in a flipped classroom since they do not find traditional learning ineffective. Nonetheless, 
nearly all students consider that lectures through videos are practical since they can not only 
determine their own pace of learning, but also stop and rewind the videos while watching them. As 
they are millennials, it comes as no surprise that watching videos for learning a grammar structure is 
more enjoyable for them than reading it through a book; however when preparing for exams, they 
prefer books to videos. Despite this, they still admit that the information provided by the video lectures 
is more than that of the book. Even though they concede that they are interrupted during video 
lectures due to some reasons, such as social media sites, they believe they face nearly no hardships 
during in-class activities thanks to video lectures viewed at home. 

In the item 23 item in the questionnaire, they were given options related to the points of the model and 
were asked to pick one or many of the options they found beneficial about the model. And the result 
reveals that students liked the ability to pause and rewind the video lectures for the parts they do not 
understand or get confused the most and for them determining on their own pace of learning is the 
least preferred feature of Flipped Learning Model. 

For the items 24 and 25 items, students were asked to add any points they liked most and any 
suggestions they would like to make towards improving the model. It can be deduced from their 
comments that they mostly look for more visuality, quality, brevity, diversity and interactivity in the 
videos. Besides they find the model efficient and effective in many points since videos can be paused, 
rewound, reviewed and accessed. 

3.3 Semi-Structured Interview on the Flipped Learning Model 
Their overall perception proves that they have a positive reflection on the model. Put it in a nutshell, 
the advantages of the model are that the videos save time, and can be rewound, reviewed, accessed 
anywhere-anytime, students decide on their own lecture notes and pace of learning, and they practise 
the point through in-class activities with their peers. However, the interactivity of students through 
which students can practise English, more enjoyable lessons and catchy interpretations are also 
preferable in traditional teaching for them. Some students offered some improvements for the model; 
shorter videos, an application for it and skill based video lectures. 

4 CONCLUSIONS 
So as to come up with answers to research queries and put forward an idea on Flipped Learning 
Model, the researcher needed some valid and reliable evidence which was obtained from quantitative 
and qualitative resources. Thus, the grammar proficiency of students in both groups were tested 
before and after the implementation of the model, and the attitudes towards learning English in a 
flipped classroom were checked through a questionnaire and an interview. The results are reviewed 
below the following titles. 

4.1 The Impact of Flipped Learning Model on Proficiency 
Pre- and post-tests were administered to experimental group before and after the treatment of Flipped 
Learning Model, and to the control group before and after the traditional teaching. 

The results gathered from the pre-test scores of each group demonstrated that the variation between 
groups is not statistically significant, in other words, this finding proves that the results of pre-tests for 
each grammar point are in accordance with the outcomes of the proficiency level test given at the 
beginning of the school year, and that the levels of both groups are similar to each other. 

Besides this, the data collected through post-tests of the experimental group students yielded the 
result that while in the 6th and 7th units the effect of Flipped Learning Model on the proficiency is rather 
observable, in the 5th and 8th units, the model is also noticed to be quite effective; however, in the 4th 
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unit, due to the students’ familiarity with the grammar point and the simplicity of it, the outcomes did 
not produce conspicuous results that would prove the effectiveness of Flipped Learning Model. 

With regards to the data obtained from the post-test results of the control group, it can be stated that 
traditional instruction did not have a profound effect on students’ proficiency in learning grammar. 
Several reasons might have caused this outcome, such as the boredom or insufficient time for both 
teaching and practising the grammar structure. 

Taking these facts into consideration, it can be concluded that the performance of the experimental 
group students is more outstanding than that of students in control group who were instructed by 
traditional teaching since it lacks in some features provided by Flipped Learning Model. For instance, 
while the model allocates precious in-class time for more practice of the grammar point which is 
prepared as video lectures to be watched at home, students may not be given adequate time for doing 
exercises to practise the structure in traditional teaching. Furthermore, students are given the 
opportunity for having discussions with their teachers or peers and getting immediate feedback from 
their teachers in Flipped Learning Model, for so doing in traditional instruction, catching up with the 
school curriculum may be a major issue owing to insufficient time. As a more distinguishing aspect, 
unlike traditional teaching, the model, anywhere and anytime, supports students’ learning with 
instructional videos, which can be paused, rewound and reviewed. Therefore, the analysis signified 
that the proficiency of experimental group is surpassing since the students in that group outstripped 
the control group in post-tests. 

4.2 The Impact of Flipped Learning Model on Attitudes 
A questionnaire which contains twenty-two Likert scale items, one multiple checklist item and two 
open-ended questions and a semi-structured interview that is consisted of eight items are 
administered to the students in the experimental group to gain an insight into their attitudes towards 
using Flipped Learning Model in learning English. 

According to the data gathered from these instruments, students are mostly in favour of the model; 
however, after the experiment, a few of them still preferred traditional teaching to Flipped Learning 
Model because they had to spare more time and use technological devices to get ready for the 
activities done during the lesson. 

The rest of the students found the model quite effective as they stated that it provided them with 
anywhere-anytime accessible instructional videos that they could pause, rewind and review, and also 
with collaborative and engaging in-class activities. Moreover, the model substantially improved their 
learner autonomy, time and pace management, and motivation for learning English out of the 
classroom environment. In addition to these, most of them agreed that the model is more enjoyable, 
yet less interactive comparing to the traditional way of learning since it enabled them to have more 
time for practice through discussions and cooperative works with their peers without any hardships 
thanks to their readiness with the video lectures viewed prior to class. A considerable amount of 
students shared their opinions through open-ended questions and semi-structured interview about 
how to promote it indicating that the model could be developed by making it more diverse and 
interactive. They even offered to make an application for the model that could limit and/or block social 
media applications, notifications, or some other interruptions tech-related causes that might prevent 
them from studying efficiently. 

4.3 Conclusions of the Study 
In the light of the analysis of the statistical results and findings inferred from these, it can explicitly be 
concluded that Flipped Learning Model is notably more beneficial in both promoting and enhancing 
learning since it recuperates the class time to make it conducive to contemporary English learning by 
embracing technology. 

The comparison drawn between the pre-test results of both experimental and control groups revealed 
that there is not a distinctive difference between the levels of them; which means that the outcomes of 
the pre-tests are equivalent to the proficiency level test. However, unlike traditional lectures, the 
outcomes obtained through post-tests proved an overall effectiveness of Flipped Learning Model in 
terms of the advancements in the success of students in experimental group. 

Besides its advantages observed in their learning processes and achievements in the target language, 
throughout the experiment, the students in the experimental group discovered their own pace and 
style, and individual preferences in learning English. Furthermore, they noticed how to take more 
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responsibility, what is more important to know about the target language, and which ways can be used 
for being more active for their own learning. 

As it is indicated through the data gathered from both quantitative and qualitative instruments that 
Flipped Learning Model is mainly preferred by a significant amount of students since it provides 
students with several distinctive features. It does not only promote learning with regard to success, it 
also enhances learning with the help of the advancements in technology, improves their self-study and 
motivation for learning English, supports students’ learning with collaborative and engaging activities 
done during in-class time, provides students with active learning environment where they take charge 
of their own learning with their peers through discussions and hand-on practises, and arouses interest 
in English classes when it is compared to traditional teaching. 

4.4 Suggestions for the Study 
There are some recommendations the researcher proposes for the further researches that can be 
carried out in this field. 

I. For the commencement of the study, a reasonable amount of time must be devoted since the 
provision of Flipped Learning Model necessitates a great deal of hard work prior to applying it. 
The stages should be organized well enough to prevent any deficiencies in the implementation 
of the model. Herein, that the in-class time is more of significance must be used as the base of 
this model. 

II. For the first step, who is the sample that the study will be worked on, which instruments will be 
gauged during the study and what ways the model will be implemented in must be designed 
respectively. As determining and preparing all of these in advance of the study will be useful for 
the official process, and this will take the researcher one step forward at the outset. 

III. Since today’s students, no matter how old they are, are born into a world equipped with 
technology, blending it with learning is an urge so as to integrate students into learning more. 
Hence, which technological tools will be used for the model should be considered thoroughly. 
Curating a blog, starting a YouTube channel, opening a web page or creating a mail group are 
some of the ideas that can be fundamental to share the instructional videos and to use as online 
discussion platform. 

IV. The contents of the videos must be chosen carefully to prepare the curriculum of the class for 
the next step. The selection of relatively simple grammar structures may not yield reliable 
results, thus, in order to reduce the familiarity of the students with the topic and increase the 
reliability of the study, slightly difficult ones should be selected on the basis of the level of 
students. 

V. Because “there is no single technological solution that applies for every teacher, every course, 
or every view of teaching” (Koehler, et al., 2004, p.31), the slide shows supplied on the Internet 
can be a practical alternative for many. In order to avoid misunderstandings, clarify subtle points 
and provide meticulous details, teacher-created PowerPoint presentations, nevertheless, can 
also be preferred. The content must be kept quite short and interesting for the presentation to 
attract students, and for so doing, some entertaining items, such as relevant gifs or funny 
anecdotes can be used. 

VI. Later, instructional videos must be recorded via an appropriate screencasting program, and 
uploaded on the online platform. Sending videos all at once is an option for Flipped Mastery 
Model; however, if the study is on Flipped Learning Model, releasing the video related to the 
grammar structure a short time ahead will ensure the control to be established by the 
researcher. 

VII. More importantly, although “flipping the class is not the end-all solution to finding the best use of 
class time, but it does allow for varied forms of instruction” (Bennett, 2011), the activities and 
practices done during in-class time must be cautiously designed and organised so as to 
maximise learning in class. 

VIII. To collect valid and reliable data, control group must be included in the study to make 
comparison between groups. If the study is merely on the students’ attitudes towards using 
Flipped Learning Model, it is probable to have one experimental group throughout one year to 
examine the differences between two terms one of which is for traditional-based lecture and the 
other one is for the implementation of Flipped Learning Model. 
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IX. The study can be conducted by the teacher as the researcher; however, it can be carried out in 
different classes using different teachers’ perspectives. The former option may seem more 
proper since the teacher can be in charge of checking if the instructional videos are watched 
every day before class, encouraging and motivating students throughout the process and 
assess students’ success and attitudes more objectively. 

X. It should be remembered that, at the start, the stages must be checked by the researcher using 
fake accounts in order to detect the defects if there are any. Additionally, an orientation may be 
necessary to make the students aware of the significance of the video lectures and in-class 
activities together. 

XI. Ultimately, that “there is no one-size flip to fit all” (Jacot, et al., 2014, p.27) must be borne in 
mind, so “the flipped classroom should not just be a band wagon that all teachers jump on to 
use in their classrooms” because “it is vital that teachers approach the flipped classroom with 
care and knowledge” (Schmidt and Ralph, 2016, p.2). 

XII. For the further studies, the researcher highly recommends that for generalizing the research, 
sample size might be increased, and the study could be conducted on developing vocabulary or 
writing skills. 
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