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Abstract 
Permanent modernization of higher education determines the need for new methods, technologies 
and teaching aids that ensure the formation of professional and communicative competence of 
specialists. In teaching of foreign students, this means profile language studies in their specific subject 
area - in our case, in the area of Russian business communication. At the same time, along with 
mastering the language of the specialty, the main attention is paid to the development of the 
sociocultural competence of students, which provides them with the ability to survive and interact 
professionally in a multicultural and multipolar world, taking into account national peculiarities of the 
social and business sphere. On the one hand, it is necessary to develop a student’s self-
consciousness, as a representative of his socium, and on the other hand, as a subject of the dialogue 
of cultures, which uses the Russian language as a means of intercultural professional communication. 
The objective of the article is to consider the problem of the formation of the sociocultural competence 
of foreign students in the field of business communication at different stages of teaching Russian. 

The search of the most productive pedagogical tools for implementing a sociocultural approach in 
teaching foreign students Russian business communication turns us to the question of the relationship 
between educational traditions and innovations. In this regard, the article considers the application of 
the sociocultural approach in two aspects: as a traditional component of the structure of the Russian 
business course, and also as an innovative component of the lesson using authentic feature films and 
television series containing thematically relevant and socially significant material for developing 
linguistic-communicative skills in business communication.  

An example of a traditional pedagogical approach is the work with a textbook by T.E Akishina and T.P. 
Skorikova "Business contacts: Russian language course" ("Russian language. Courses" Publ. 
Moscow, 2013). The language material of this textbook is presented as a set of situational intentions, 
and grammar as a means of their realization in business communication: telephone conversations, 
interviews, talks, correspondence, etc. The book has audio supplement with audio version of 
dialogues (on CD), contains typical speech models and samples of business documents, exercises 
and texts for the development of speech skills. Among innovative teaching tools, authentic feature 
films and TV series are most popular, introducing foreign students to the culture of speakers of the 
studied language and typical speech models in situations of social and business communication. 
Systematic work with audiovisual resources develops the skills of analytical processing of information 
and its speech design. Our methodological studies have shown that students welcome using at the 
lesson audio and video materials and understand their educational value.  

The best effect in applying the sociocultural approach to teaching foreign students business 
communication is achieved by a reasonable combination of traditional and audiovisual means, taking 
into account various pedagogical conditions of the educational process. The varieties educational 
models ensure the successful formation of the necessary socio-cultural component of foreign 
students’ communicative competence in the sphere of Russian business communication. 

Keywords: sociocultural approach, professional communicative competence, business 
communication, authentic audio and video materials. 

1 INTRODUCTION  
The vector of the development of the national educational system is determined by the logical-
argumentative foundations of the stated social institution and its natural striving for permanent 
modernization, adaptation to the realities and conditions of modern times [1], [2], and that leads to the 
need for new methods, technologies and means of education, ensuring the formation and 
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improvement of professional communicative competence of specialists. Applied to the training of 
foreign specialists in Russian universities, this implies the integration of the subject and the language 
components in the educational process, professionally oriented language training in a specific subject 
area [3], [4], in our case – teaching Russian as a foreign language (RFL) in the field of social-business 
interaction. 

While teaching foreign students Russian-language business communication, along with mastering the 
language of the specialty, special attention is naturally given to the formation of students' sociocultural 
competence, since the understanding of the basic laws of business discourse and knowledge of its 
linguistic and cultural characteristics depend on the oral and written communication in this area. 
Sociocultural competence is a mandatory component of modern foreign language education, which 
involves the formation of readiness and ability to live and interact in a modern multicultural and 
multipolar world, to “read” and correctly interpret sociocultural information in the phenomena of an 
authentic language environment [5], to predict possible interference in the intercultural communication 
and the ways to eliminate the problems, and in the professional field – to carry out substantive 
activities through intercultural business contacts taking into account national peculiarities related to the 
functioning of social and business spheres. It is necessary to develop  self-consciousness of a student 
who is, on the one hand, a cultural-historical subject, a carrier of collective and individual sociocultural 
characteristics, and on the other hand, who is a subject of the dialogue of cultures, a possessor of 
relevant knowledge and communication skills which allow him to use a foreign language as a means 
of intercultural communication, to satisfy the need to master the civilizational features of a foreign-
language society, including the professional ones. 

A sociocultural approach to studying the characteristics of business communication is relevant not 
only for foreign students majoring in Humanities (linguists-translators, specialists in service and 
tourism, economists, managers, etc.), but also for a wide range of people who study Russian in order 
to develop professional business contacts with Russia. 

2 METHODOLOGY 
The search for optimal pedagogical tools for the implementation of the sociocultural approach to 
teaching foreign students Russian-language business communication leads to the question of the 
relationship between traditional and innovative ways to solve this educational problem. 

At the same time, most Russian teachers prefer to rely in their practical work on variable teaching 
models, in which modern information and communication technologies and audiovisual materials are 
combined with traditional pedagogical technologies that use basic teaching tools in the so-called 
“paper” format, supplemented by multidisciplinary electronic applications. 

As a promising variable model for teaching business communication to students, an integrative 
educational model can be proposed, in which the sociocultural approach is implemented in two 
aspects: first, as an organic component of the structure and the content of the teaching course 
(manual) in business Russian and, second, as an innovative component of the structure of the lesson 
when authentic feature films and television series containing thematically relevant and socially 
significant material for the development of linguistic communicative skills in business communication 
are used. 

3 RESULTS 

3.1 Implementation of the socio-cultural approach in the course and the 
manual on the Russian language for business communication 

An example of a traditional pedagogical approach is the manual by T.E. Akishina and T.P. Skorikova 
"Business contacts: Russian language course" [6], which is intended for English-speaking students of 
the initial stage of education (A1, A2) and reveals the features of different forms of business 
communication in situations relevant to this sphere: business contacts via telephone, interviews, 
business negotiations, correspondence, preparation of documents, etc. The clear communicative 
orientation of the manual, its teaching potential are manifested through the presentation of the 
language material in it as a set of situational intentions, and grammar as a means of ensuring such 
communication. The manual can be used in class, as well as in extracurricular group and individual 
work in the course study. 
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The content of the lessons in the manual is organized in the form of communicative situations 
presented in dialogues, exercises, texts for the development of speech skills. Thus, the author 
implements the concept of constructing a teaching course which is based on authentic dialogues 
created on the basis of a linguistic analysis of business communication situations during a visit to 
Russia. The manual is supplied with a compact disc (CD) with a record of dialogues, contains rich 
illustrative material, speech models relevant to oral business communication, as well as samples of 
business documents and training exercises. 

The manual consists of two parts: the first part “Contacts in a business trip” is devoted to interaction in 
communicatively significant situations (on the plane, at the airport, at the hotel, in the room, currency 
exchange, official and unofficial acquaintance, etc.). This part is designed for 100 teaching hours and 
consists of five topics, each of which includes three lessons. The dictionary of each lesson contains 
situationally relevant vocabulary, as well as vocabulary typical in formal business speech (sections 
“Lexical Group” and “This is the way it is said”). The first two lessons of each topic contain mainly 
situationally fixed vocabulary that is relevant for everyday social contacts; the third lesson introduces 
the lexical units of the business sphere of communication (currency exchange, bank, conversation 
about the company, at a job interview, etc.). The grammar is presented as a repetition of the rules of 
the introductory course; as you get acquainted with the new vocabulary, the grammatical material 
expands. 

For communication purposes the manual has also a certain lesson’s structure. Each lesson contains: 
teaching dialogue, micro-dialogues and exercises for developing listening and speaking skills, 
vocabulary exercises, repetition or explanation of the grammar used in the dialogue and exercises for 
its mastering (the lesson’s section “Why do we say it that way”), tips on certain aspects of intercultural 
communication in the proposed situations, brief comments on intercultural communication. 

The second part of the manual “Business Partners’ Contacts” is intended for 100 hours of study time; 
along with the lesson’s sections already stated above, it contains a section on teaching business 
correspondence which includes samples of commercial letters and tasks on developing business 
writing skills. Thus, the structure and the content of the lessons in the manual are designed to 
systemically form the following competencies: 1) speech (knowledge of the language material to be 
used in oral and written business communication); 2) discursive (ability to produce different types of 
statements depending on the situation of business communication); 3) sociolinguistic (ability to 
adequately use language means and models of speech etiquette in socially and professionally 
significant situations of business communication). The use of brief comments on intercultural 
communication is aimed at forming a model of the correct verbal and non-verbal behavior of its 
subjects in typical situations of professional verbal communication. 

The set of exercises, along with various language training activities, includes creative tasks for the 
development of discursive and sociolinguistic competence: 

1 various types of exercises using authentic material (for example, listening and analysis of 
business and commercial news); 

2 exercises with advertising texts, including microtexts from the Internet (they activate reading 
and listening skills); 

3 exercises that form the skills of correct use of personal nominations, nominations of business 
publications, professions, companies, documents, payments, etc. (for example, work on 
preparing business cards) in oral and written business speech; 

4 role-playing games and problem-communicative tasks. 

Thus, the sociocultural component of the linguocommunicative skills necessary for intercultural 
business interaction is methodically capaciously incorporated into the content and structure of the 
analyzed manual and the teaching course. 

The innovative educational technology that uses authentic audio-video resources as a didactic means 
can be an organic addition to the traditional use of a textbook as the main teaching tool. However, the 
implementation of this technology is possible only under the condition of the psychological and 
cognitive readiness of students to perceive the knowledge component of the learning process [7] in 
the audiovisual format. This question requires special study and methodical interpretation.  
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3.2 Experimental study of the psychological and linguocognitive readiness of 
students to use audio-video materials as a means of teaching RFL 

To determine the degree of the stated readiness on the basis of Southwest State University (Kursk, 
Russia), a survey was conducted: 1st-3rd year foreign students were interviewed regarding their views 
on working with these sources (classroom and independent work) and their significance in learning 
RFL for general and professional purposes. 

The survey showed that foreign students watch videos quite often (30% – every day; 11.7% – 5-6 
times a week; 23.3% – 3-4 times a week). Watching Russian video materials is less frequent (43.3% – 
1-2 times a week). Such difference is explained by the lack of organized work with video materials, as 
well as by objective difficulties in their perception in Russian, among which the students identified: fast 
pace of the characters' speech (54.4%), individual features of the speaker’s speech (24.6%), 
unfamiliar words (35.1%), other obstacles (3.5%). 

It should be noted that among various types of audio and video materials, students prefer feature films 
(55%) and news (38%); among other preferable genres documentary films (35%), television 
(entertainment, music, sports, etc.) programs (33.3%) and television series (21.7%) were named. 
Most students are interested in using video materials in Russian language classes: 70% of 
respondents answered “yes” to this question, “doesn’t matter” – 28.3%, “no” – 1.7%). At the same 
time, a significant part of the respondents recognize the positive impact of the materials in question on 
the study of the Russian language (“yes” – 89.8%, “no” – 10.2%). 

Students are ready to work on mastering the Russian language using video materials both in class 
and at home (“at home, via the Internet” – 45.8%, “at home and in class” – 47.5%, “in class”– 6.8%). 
What’s more, according to the respondents, when working in class, they understand about half or a 
little more of the information presented in the video (50-69% of the information – 50%). While working 
at home, this figure slightly rises (70-89% of information – 45%). Good understanding of video 
information in most cases requires students to watch the video 2 or 3 times (35% and 40% 
respectively); some perceive the content adequately after a single view (13.3%), while others require 4 
or more views (11.7%). 

Among the tasks for working with video materials, the respondents identify as preferred (favorite) the 
following types: answers to questions (65%), making dialogues (38.3%), choosing the right answer 
(33.3%), making examples with new lexemes (33.3%). Giving arguments on their willingness to work 
with video materials, students note that this is an interesting type of activity (60%), it contributes to the 
expansion of the lexical reserve, the development of actual speech patterns and their correct use 
(56.7%), gives practical information about verbal and non-verbal behavior models in specific situations 
(30%), introduces Russian culture (31.7%), and also stimulates activity in class (28.3%). 
Thus, as the results of the study show, modern students are ready to work with audio-video resources 
and are well aware of their educational value. The task of the teacher is to organize systematic work 
with these sources, to teach students to overcome difficulties. 

3.3 Realization of the sociocultural approach in the structure of the lesson 
using authentic feature films and television series 

Among the teaching aids that stimulate learning and cognitive activity of the students in the RFL class, 
authentic feature films and TV series are especially popular, introducing foreign students to the culture 
of the speakers of the target language, features of the national character and typical speech behavior 
models implemented in various situations of social and everyday life, professional and business 
communication. 

Due to these peculiarities, in the recent decades feature films have attracted increasing attention of 
scholars and methodologists in various fields of foreign language learning [8], [9], particularly in RFL 
teaching [10], [11], [12]. Thus, the manual by A.V. Bakhmutova [13] is devoted to working with the 
material of the story by A.S. Pushkin “Mistress into maid” and its film adaptation; the manual by T.N. Vesova 
[14] presents the methodology for developing speech skills on the material of literary texts and video 
recordings of their film adaptations; the manual by I.A. Gonchar [15] is aimed at mastering listening 
skills on the basis of audio-video materials; the manual series by G.F. Zhidkova, S.V. Molokov, V.M. Shaklein, 
N.G. Shorunova created on the basis of the films “Irony of Fate, or Enjoy Your Bath!” [16], “Diamond 
Arm” [17], “Moscow Doesn't Believe in Tears” [18] contain video courses for learning Russian. 
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Feature films and television series as a means of teaching a foreign language, including the Russian 
language, are of obvious didactic value due to such characteristics as: 

• authenticity (reflection of the real speech environment, speech patterns of the Russian language 
at a specific time in typical communicative situations with different participants – people of 
different sex, professional affiliation and social status); 

• visuality (creating a visual ‘image’ of speech: presentation of the speaker's ‘speech passport’, in 
the verbal behavior of which the mental and cultural traditions of national and professional 
societies are imprinted, personality characteristics of the character in the video as a 
representative of a particular psycho-type); 

• integrativeness (possibility of combining educational material of the disciplines, such as RFL, 
literature, history, economics, etc., in the complex linguoeducational process) [19: 11]. 

In order for feature films to contribute to the optimization of the educational process, a specially 
organized system of working with them during the specific stages of the lesson is necessary: 

• pre-viewing (designed to interest students, to prepare for the assignment, as well as to remove 
the sociocultural and linguistic difficulties in perceiving the video); 

• while-viewing (aimed at the development of language, speech and sociocultural competences of 
the students, the expansion of their vocabulary and country-study knowledge); 

• post-viewing (its task is to control the understanding of the film’s content, as well as to improve 
the skills of analytic processing of the source information, skills in presenting the results of 
mental activity in oral and written speech) [20: 36]. 

At the same time, in a feature film / television series, specific episodes 2-6 minutes in length with 
relevant communicative situations should be chosen, and it is recommended to include several such 
video fragments for a more complete presentation of the material within a specific educational topic. 

The system of working with Russian feature films and television series as a means of teaching 
business communication is presented in the manual by N.N. Romanova, I.O. Amelina “Russian 
business communication. Aspect course of the discipline “Russian as a foreign language” on the 
material of Russian films and television series” [21]. This manual, created on the basis of 30 thematic 
fragments from Russian feature films and television series, didactically accompany the named aspect 
course, providing students with 8 situational-communicative topics in the framework of relevant areas 
and genres of business communication: 

1 Business communication. Features of business interaction. 
2 Business speech etiquette. 
3 Portrait of a business man. 
4 Business conversation. Interview. CV. 
5 Business telephone conversation. 
6 Business negotiations. Business letter (official). 
7 Business negotiations. Receipt.  
8 Business negotiations. Business letter (semi-official). 

Thematically structured and methodically organized work with feature films and television series as a 
means of teaching business communication allows to solve the following linguoeducational tasks: 

• to acquaint students with typical communicative situations in the sphere of business relations 
(interview, negotiations, telephone conversation, presentation, etc.); 

• to master various ways of expressing basic intentions (greetings, consents, compliments, 
requests, etc.); 

• to expand the vocabulary with relevant lexemes (terms, professionalisms, frequent neutral 
lexical units), as well as to increase the use of set phrases characteristic of business 
communication and phraseological units that add to the figurativeness and persuasiveness of 
the speech; 

• improve the skills of listening, constructing monologue and dialogical utterances with the 
account of the traditions in business speech etiquette; to serve as a basis for the development 
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of writing skills while preparing business documents corresponding to the situation of the video 
plot; 

• provide linguocultural information about the country of the studied language, accepted behavior 
of Russian business men, character peculiarities of a Russian person. 

It should be noted that not every feature film or television series is suitable for the use as a means of 
teaching Russian business communication, therefore, when choosing authentic material it is 
recommended to consider such criteria as: 

- richness of language and speech means, their correspondence to the norm; 
- typicality of portrayed communicative situations; 
- content and language accessibility of the material; 
- density of linguocultural information; 
- moral, ethical, social significance of the material; 
- thematic correspondence to the professional and communicative needs of students. 

The sociocultural potential of feature films and television series, selected by the criterion of 
substantive relevance and linguistic and methodological feasibility for the use as a means of teaching 
RFL, has a significant impact on the formation of the student's linguistic personality: due to visual-
auditory images, the presence of the plot, empathy for screen characters and understanding of the 
plot collisions his cognitive activity, interest and motivation to learn a foreign language are activated.   

4 CONCLUSIONS 
Summarizing the presented in the article methods and technologies of forming sociocultural 
competence while teaching Russian-language business communication to foreign students, it should 
be emphasized that work in this direction can be successfully organized using both traditional teaching 
aids in the form of an appropriate teaching course and using didactic audiovisual means in the form of 
thematically relevant authentic films and television series. The best effect is achieved by a reasonable 
variation and combination of these teaching aids, taking into account the various pedagogical 
conditions for their implementation in the linguoeducational process. 

Optimization and improvement of the quality of teaching RFL are achieved through systematic 
organization of work with the necessary material and thanks to the psycho-physiological readiness of 
students to perceive the material in this format. Clearly set tasks that the selected educational tool 
helps to solve, following recommended criteria when selecting a material designed to actualize the 
necessary language and speech skills, and its competent linguodidactic interpretation ensure the 
successful formation of the foreign students’ necessary sociocultural component of their 
communicative competence in the field of Russian-language business communication. 
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