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Abstract  
The emotions perceived by students in an educational gymnastic context can be considered a 
determining component; Moreover, how students experience and face the first technical assessments 
can revert directly to their subsequent learning and generate in them, a greater or lesser assimilation 
of knowledge depending on how the educational environment is involved. The initial assessment of 
gymnastic skills, therefore, is necessary to be able to assign each student and the group-class a 
starting point in their process and be able to adapt it to their needs, in this technical and emotional 
case. The aim of this study is to analyze and assess how students of the first degree of Physical 
Activity and Sports Science deal with the initial assessment of basic acrobatics, in order to identify the 
type of emotion perceived in the acrobatics evaluated and the causes that trigger them. This study is 
developed in a descriptive context and with a qualitative approach. The tool for the collection of 
information has been an open survey for the identification of emotions. For the processing and 
counting of the different categories the AQUAD 7 computer program has been used. The main 
findings show that the students identify in the initial evaluation, satisfactory emotions such as interest 
and enthusiasm. Being able to successfully overcome the proposed tests of execution mainly and the 
future expectations of acrobatic learning, generated in this first evaluative meeting are causes these 
positive perceptions. Likewise, the students also point out negative emotions such as anger and 
insecurity. These sensations are generated, by being unable to perform the execution of these 
acrobatics and by the uncertainty that supposes the students face them. The identification not only of 
the initial technical level of specific motor skills but also of the knowledge of the emotions that students 
experience in the development and initial assessment of stunts can be very useful for teachers to 
create appropriate learning environments for the group-class. 
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1 INTRODUCTION 
The initial evaluation is key not only for the teacher but also for the students since they must be aware 
of where they are going and what their starting point is. This initial process will help the learner in the 
regulation of his learning [1]. The beginning of any teaching-learning process in Physical Education, 
and specifically in the gymnastic field, must be preceded by an evaluation that provides the teacher 
with information about certain aspects of their students (previous experience, expectations, prior 
knowledge) for from it design, adjust and regulate the contents and strategies to achieve them 
optimally [2]. The classroom environment that the teacher must raise in the initial evaluation and in the 
activities to proceed with it, must ensure that the students are actively involved in their training 
process, readjust their attitude towards the content to work and towards the tasks you must perform. 
Also, in the initial diagnosis processes, affectivity, emotions and feelings are of great importance. In 
the educational context may trigger reactions that may encourage or hinder the progress of students 
[3]. The particularity of gymnastic and acrobatic skills, where situations are initially unknown to 
practitioners, require teachers not to neglect the emotional world as the failure or inability of initial 
execution can cause a blockage in the future learning of them [4]. Depending on how these skills are 
presented in their initial phases of learning may cause the practitioner feelings of certain stress. It is 
therefore essential to take care of certain emotional variables in the learning environment [5]. The 
perception that the students have of a situation can predispose or make impossible the action towards 
something, in this case towards the development of the gymnastic abilities, since it will act in function 
of the generated emotion [6].  

Therefore, according to the planning and development of the learning situation, positive or negative 
emotions can be triggered [7], being determinant how the motor situation is posed and managed [5], 
and in this case the initial evaluation. The tension that can cause to feel observed and the uncertainty 
before the results can be a cause that determines the rejection and the yield towards the learning of 
the gymnastic and acrobatic abilities. The search for pleasure in the different phases of the 
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educational process could be the key to achieving a continued motivation and an adherence to what 
has been learned [8] [9].  

For all the above, the objective of this study has been to analyze the degree of satisfaction in the initial 
assessment of basic acrobatic competence in students of Physical Activity and Sports Sciences. 

2 METHODOLOGY 
This descriptive research with a qualitative approach, is composed of sample is by availability and 
convenience. Of the 98 participants of the Degree of Science of Physical Activity and Sports of the 
University of Alicante, 22.44% are women and 77.55% are men. This study was carried out in the 
academic year 2018-2019. 

The tool used to collect the data of this research has been the emotions survey developed within the 
Project to Strengthen Initial Teacher Training [10]. In this open response survey, participants could 
mark two favourable emotions (interest/enthusiasm and joy/satisfaction) and two unfavourable 
emotions (impotence and insecurity) and expose "when" they felt them, within the various initial 
evaluation activities programmed in the first day of class of the subject Gymnastic Skills. 

The students completed the survey at the time after the execution of the practical performance test for 
the initial assessment of four basic acrobatics and a basic gymnastic element (jump in extension with 
360º of rotation in the longitudinal axis). Each participant had two attempts for each of the mentioned 
technical tests and the faculty registered the best grade obtained. 

After the process of collecting the information, we proceeded to analyze and organize it through a 
coding system where frequencies of student responses were organized according to the emerging 
thematic blocks. These themes refer to: Emotions in the initial acrobatic evaluation and triggering 
causes. 

The collected data were analyzed with the AQUAD 7 computer program [11]. 

3 RESULTS 
The results are presented in their tables with the absolute frequencies (AF) of the codes identified and 
their corresponding percentages (% AF). 

3.1 Emotions in the initial acrobatic evaluation and triggering causes 
The first emotions identified in the students in their initial assessment of acrobatics, are positive 
(55.93%), and also reflect feeling negative emotions (44.06%) in this first test of technical performance 
(Table 1). As we observe in the indicated table, within the positive emotions the most represented are 
the interest (28.53%) and the joy (27.40%). On the other hand, the negative emotions that have been 
awakened by students are insecurity (22.59%) and impotence (21.46%). 

Table 1. Perception of emotions in the initial acrobatic evaluation 

Codes AF %AF 
POSITIVES: 198 55.93% 
Interest/enthusiasm 101 28.53% 
Joy/Satisfaction 97 27.40% 
NEGATIVES: 156 44.06% 
Impotence 76 21.46% 
Insecurity 80 22.59% 
TOTAL 354 100% 

3.1.1 Causes attributed to different emotions perceived in the initial acrobatic evaluation 
The participants attribute the positive emotions in general (Table 2); to be able to overcome the initial 
assessment tests presented (43.43%) and the new acrobatic learning that have involved the initial 
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tests (20.70%). In addition, the students mention the cooperative work proposed in the evaluation 
(15.65%) as an adequate resource to be able to perform some of the evaluated stunts. Also, although 
with less presence, we must mention that the moments before the evaluation (10.60%) have aroused 
the enthusiasm of the students. Finally, the future expectations of learning generated (9.59%) have 
been positive conditions for the students in these first moments of their evaluation. 

Table 2. Causes attributed to the positive emotions  

  

Codes AF %AF 
Overcome the evaluation 86 43.43% 
Acrobatic learning 41 20.70% 
Team work 31 15.65% 
Before the evaluation 21 10.60% 
Future expectations 19 9.59% 
TOTAL 198 100% 

Regarding the triggers of the negative emotions experienced that generate emotions such as 
impotence and insecurity (Table 3), the students associate them in the first place with the inability to 
perform before the specific stunt exams (71.79%) that awaken feelings of helplessness and 
dissatisfaction, despite being specific basic level motor tests. Second, they attribute negative 
sensations to the specificity of the tests (33.33%), an aspect that generates them, mainly, insecurity 
and fear. Another triggering factor is that the required tests are composed of unknown movements 
(22.43%) for them, so they reflect insecurity at the time of the exam. Finally, the feeling of insecurity 
motivated by injury during the technical test (7.05%) is present, although in a minimal way. 

Table 3. Causes attributed to the negative emotions 

  TOTAL 

Codes AF %AF 
Inability to execute 112 71.79% 
Specific examination 52 33.33% 
Unknown movements 35 22.43% 
Possible injury 11 7.05% 
TOTAL 156 100% 

4 CONCLUSIONS 
The sensations arising from the initial assessment of acrobatics suggest that students identify positive 
emotions more frequently, associated with interest and enthusiasm towards evaluation. The approach 
of an initial evaluation that can awaken in students’ interest is crucial to generate expectations of 
future learning and sustained over time [12] [8]. Being able to overcome the initial assessment has 
been the factor that has led to greater satisfaction in students. The physical education teacher must 
present novel situations that promote different types of emotional experiences, since when the level of 
emotional activation increases, the learning processes improve in terms of targeting attention and 
more effective treatment of information [13] [8]. 

However, students also point out negative emotions in front of these technical tests such as insecurity 
and impotence. Not knowing how to perform the basic acrobatics and the specific nature of the tests 
are the reasons that have generated these sensations. The evaluation in Physical Education, and 
specifically in the gymnastic field, should readjust the more conventional tendencies where the 
qualification and classification of the correct execution, exclusively, or with a focus of performance 
have great prominence [14]. It is fundamental in the field of Physical Education to propose new 
evaluative approaches to increase motivation towards practice [15], a need that increases, specifically, 
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in the field of gymnastic skills. Raising evaluative situations where the initial level of the student is 
taken into account and above all, where the diagnostic tests can be modified according to the 
execution profiles and the emotional profiles of the students is crucial [5] [16]. The aim is to guarantee 
situations of motor success and to generate working climates that enhance mutual trust between 
teachers and their students. 

To conclude, it is essential to know the emotional reactions of university students in the diagnostic 
tests of gymnastic and acrobatic skills so that, in this way, the emotional profiles of these students are 
recognized. Identifying where the conflict is for future acrobatic learning and what are the emotional 
strengths will be key for the teacher to design and raise pedagogical situations of success.   
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