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Abstract 
In this article we propose the presentation of a three-dimensional program of educational intervention 
in schools with disadvantaged backgrounds following a research carried out in schools in Transylvania 
(especially in the counties of Sibiu, Mureş, Alba and Braşov) identified a series of problems referring to 
the unsatisfactory results of the pupils, very high numbers of pupils at risk of early school leaving and 
those who have left school prematurely. The causes of these identified problems are multiple. That is 
why we have developed a three-dimensional program of educational intervention in schools in 
disadvantaged environments, which aims at planning, organizing and implementing activities for 
pupils, teachers and parents in order to prevent, improve and improve the educational process in the 
respective schools. The results of this three-dimensional program of educational intervention in 
schools in disadvantaged environments are aimed at increasing the quality of education, successful 
socio-professional integration of young people, adopting managerial and educational strategies based 
on new educational roles. 

Keywords: three-dimensional program, educational intervention, risk of abandonment, students, 
teachers, parents. 

1 INTRODUCTION  
The analysis of the educational-educational activities in the educational institutions leads to findings 
that involve at least two categories of psycho-pedagogical attitudes, namely the acceptance and 
encouragement of the continuation of the performed activity, the intervention with the purpose of 
preventing, improving and solving existent problems. 

The three-dimensional program of educational intervention in schools in disadvantaged environments 
is also part of these intervention measures that propose quality changes in the educational act. 

We will present a series of activities that are designed and implemented to lead to better results at the 
level of students, teachers and parents. 

2 SOCIO-PSYCHO-PEDAGOGICAL RESEARCH ACTIVITIES 
A first activity in this program was the socio-psycho-pedagogical research on the situation of 
educational institutions in Sibiu, Mureş, Alba and Braşov counties from the point of view of the risk of 
dropping out of school. In this sense, activities for identification and monitoring of children and young 
people at risk of early school leaving / early school leavers were carried out, according to specific 
methodologies, recognized in the field or elaborated by the project partners, designed to identify 
students at risk of abandonment in order to be able to plan and organize the specific intervention 
activities of the three target groups: pupils, teachers and parents. 

In Romania, there are significant differences between urban education and rural education, to the 
detriment of the latter. The causes are multiple: the scarce material resources (poor physical 
conditions or lack of important components - buildings, infrastructure, internet network, gymnasium, 
material endowment, etc.), inappropriate human resources (lack of specialized teachers, lack of other 
librarians, computer scientists, etc.), low socio-cultural resources (lack of cultural and social 
institutions to provide opportunities for pupils to participate in activities generating culture, productive 
for students). 
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3 PSYCHO-PEDAGOGICAL INTERVENTION ACTIVITIES AT THE PUPILS 
LEVEL 

After this stage, the following activities were designed and carried out at the pupils: 

3.1 Educational support activities 
These activities were undertaken to stimulate, participate and prevent early school leaving / early 
school leavers in primary and secondary education, both during and outside school hours, as well as 
for school reintegration. It would be ideal that the whole role of the school is to help students develop 
qualities such as: being motivated, disciplined, willing to work well [1]. In many situations, however, 
interventions are needed in the following areas: 

• School mediation activities; 

• School and vocational counselling and guidance activities; 
• activities to develop socio-emotional skills, including by promoting successful models and self-

esteem; 

• Literacy activities; 
• remedial activities, type of activities “school after school”;  

• “second chance” type activities; 

3.2 Activities of non-formal education and leisure 
These Non-formal and leisure education activities will be carried out with the aim of enhancing school 
knowledge and skills, but above all training and development of pupils skills and competences with 
interests and concerns that cannot be satisfied through the formal curriculum. Activities in nature can 
help children develop a lot of skills and abilities such as self-confidence, concentration. It can also 
reduce phenomena such as harassment, overweight, hyperkinetic disorders [2].  

• Curricular area specific activities: Language and Communication Mathematics and Sciences, 
Arts etc. (learning workshops) 

• Education activities for active citizenship; (workshop at institutions such as City Hall, County 
Council etc.) 

• Health, hygiene and nutrition education; (workshop with guests - general practitioner, 
gynaecology, diabetes, dentist etc.) 

• Environmental protection education (excursions and thematic camps in various areas of the 
county: plain, hill, and mountain). 

3.3 Social, medical, incentive services 
Depending on the characteristics and needs of each student, specific activities will be planned and 
organized: 

• Educational support services, educational-complementary services, social and social services 
for children and young people with ESCs and / or disabilities, carried out in the form of mass 
education, in atypical contexts (at home, in hospitals, etc.) educational specialists in relation to 
them (including assisting support teachers, speech therapists and other types of specialists to 
provide support services); 

• Competence training in inclusive education and ESC / disability issues, including early 
detection, for teachers involved in various forms of education for children and young people with 
ESCs and / or disabilities, as well as for professionals / volunteers from the sphere of social 
services provided to these children and young people; 

• activities for children and young people capable of high performance (gifted): 
development / revision of curricula; child and youth selection activities; activities in differentiated 
training centres, mentoring and tutoring programs, weekend schools, training camps, summer 
schools; training programs for specialists on teaching methodologies specific to the education of 
high-performing young people. 
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4 PSYCHO-PEDAGOGICAL INTERVENTION ACTIVITIES AT THE LEVEL OF 
TEACHERS 

There were designed two continuous training programs to meet the needs of the teachers in the 
schools involved in the project. 

The training program Inclusive education and equity in school contributes to the promotion of the 
inclusive school paradigm by designing and organizing the training and training process to harness the 
potential of each pupil by developing and implementing curricular integration models, by creating new 
training opportunities in the context of educational partnerships, by respecting the right to education of 
the child and the legal ways of using it in the context of inclusive school, by capitalizing the 
management of the class in creating educational opportunities for all students. 

ª Objectives of the program:  

• Facilitating the design and organization of the training and educational process in the inclusive 
school paradigm; 

• Promote the benefits of inclusive education in the educational environment and in society in 
general; 

• To determine the development and implementation of curricular integration models; 
• To contribute to the knowledge of the value of educational partnerships in the training and 

formation of the young generation; 

• To provide knowledge of the components of the right to education and equity in education; 
• To allow classroom management capitalization for the creation of educational opportunities for 

all students. 

The training program Interactive didactic strategies contribute to the optimization of the pupils’ learning 
process by implementing didactic practices specific to the development of an inclusive educational 
environment by capitalizing interactive learning as a way of creating opportunities for school progress 
for all pupils, by facilitating the process of self- pupils’ inter-knowledge, through didactic activities 
focused on the development of critical thinking, by capitalizing the psycho-pedagogical valences of the 
educational communication in the case of pupils with ESCs and by using emotional education in the 
building of educational relations in the school space. 

ª Objectives of the program: 

• To implement the didactic practices specific to the development of an inclusive educational 
environment; 

• To realize the framework for achieving interactive learning as a way to create opportunities for 
school progress for all students; 

• To apply auto and inter-knowing exercises at the level of pupils classes, with the role of 
increasing the degree of inclusion in the group; 

• To design and develop didactic activities centred on the development of critical thinking; 
• To use the psycho-pedagogical valences of educational communication in the case of pupils 

with ESCs; 

• To use emotional education in the way of building educational relations in the school space, in 
order to ensure the mental and emotional health of pupils and to make learning more effective. 

5 PSYCHO-PEDAGOGICAL INTERVENTION ACTIVITIES AT THE PARENTS 
LEVEL 

School of Parents is particularly important because it ensures the continuity of school activities. The 
mission of the School of Parents is to support parents to raise their children in a family environment 
that ensures their emotional health and harmonious development at all levels. 

Those who perform educational activities need to know themselves very well. Activity with children 
and their parents is accompanied by an individualization of their own resources and potential, as well 
as their own limits and difficulties [3].  

2132



A first training module is dedicated to Family Communication. Communication needs are: the need to 
say, the need to be understood, the need to be recognized, the need to be valued, the need to 
influence, the need for intimacy. It is very rare for someone to have all these six needs in harmony, 
usually being unbalanced in proportions. Communication needs work differently at women and men, 
adults and children - a very important thing to take into account in the communication process. In 
many families, a level of complex sharing is not reached, precisely because of the inappropriate 
responses of the other. The latest studies have shown that only 7% of what is communicated between 
people is transmitted by words, 38% is made by voice, and 55% of communication, most of it, is the 
result of physiognomy and body language. The expressions of the face, the gestures, the quality and 
the type of movements that someone makes during communication give us more information about 
what people say than the words themselves 

Another theme is represented by Parenting styles. In recent years, there has been an increase in the 
number of parents interested in finding appropriate education methods for their children. There is also 
a rich offer of courses on how to raise your children. Though they are diverse, these courses have a 
common element: they promote a permissive education in which the parent has only a mentor and 
resource role, treating other types of education as inappropriate. For example, parental authority is not 
promoted in education because the current parenting tendency disapproves the use of punishment in 
children’s education and development. The punishment issue is taboo. No course in the market talks 
about them. This is because there are numerous studies proving that permissive education (where 
penalties are excluded) brings more services than the dictatorial type (based on fear and abuse). 

Another theme for parenting is that of Character Education. All parents want to offer what is best for 
their children. This may mean, for example, stronger, smarter, and successful children (personal and 
professional). Education for character implies „the deliberate effort made to help people understand, 
care for, and act according to essential ethical values.” Because when we think of what kind of 
character our children want to have, it is obvious that we want them to be able to judge what is good 
and what is bad, to care for what is good and to do what they think it’s good, despite the outside 
pressure or the temptation inside. It is essential that we can educate our children so that their 
decisions are the same when we are and when we are not with them. Because everything that 
remains when children are unattended is character. Therefore, we need to involve children in activities 
that develop their critical thinking on moral and ethical issues that inspire them to become devoted to 
moral and ethical actions and to offer them various opportunities to practice these types of desirable 
behaviours. It is not enough to impose a set of rules and a system of rewards and punishments that 
have the effect of temporary, short-term, behavioural changes, but they must be corroborated with 
situations where the child develops and applies critical thinking, so that we can talk about an 
education that has the effect of forming a strong, non-changing character, irrespective of the type and 
intensity of the factors that exert pressure on them 

Another important issue is the Conflict Management. The conflict involves first and foremost different 
optics and the clash between them on a particular issue, but that does not mean that a conflict must 
turn into a quarrel or scandal. A quarrel is a conflict, but not any conflict involves a quarrel. We will 
discuss conflicts only in the family context. It is a topic of great relevance, people are becoming more 
and more aware that they need to do something to manage and resolve conflicts in a constructive 
way. Very often, family conflicts start from a poor communication, but also from a lack of 
understanding, knowing and accepting that we are different, men from women, adults from children. In 
a family, conflicts are part of everyday life. Family conflicts vary according to the people involved in 
them. The disorder may be caused by a work-dependent spouse whose wife feels alone or resigned to 
him (and to the service that separates him from her) or to the children who are a constant source of 
conflict and exasperation because of the parents’ lack of appropriate skills to be parents, or mixed 
families in which a stepparent or stepchild are the source of the family conflict. 

Irrespective of the many qualities he has, no parent is perfect and it would be an overwhelming burden 
to try to be, denying his right to mistake and the opportunity to learn from his own mistakes. The only 
effort that deserves to be done is to stop when the relationship with the child gets tense, when he 
reproaches certain things, and objectively analyses the situation. If he understands that he is wrong, it 
is good to fight with his own pride in order to succeed in forgiveness from the child instead of fighting 
the child to satisfy his pride. Sometimes, if the parent fails to pull that line, what follows in the 
relationship with the child builds on resentments, expressed or stifled tensions that will erupt on the 
next occasion. 

Regardless the age, country, culture or education, intergenerational conflict has always existed. Over 
the time, it also has been a mass phenomenon, as was the hippie movement for example. This 
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conflict, which is actually a break between the generations, is certainly one of the acute and current 
problems of society. Young people feel disoriented and misunderstood, and parents seem to find no 
solution to resolve this dispute. In our times, adolescents have every means to ruin their lives, and 
poorly understood freedom can only have negative effects on them. There are two camps that are 
always „fighting”: on the one hand, young, nonconformist, willing to be independent, and on the other 
hand, parents, grandparents, teachers, who do not understand their rebellion, discontent and 
sometimes, due to a lot of love, risk to over-protect them and even suffocate them. 

Family harmony does not come with the marriage certificate or the birth of the first child but must be 
cultivated like any other relationship. It needs patience, time and sacrifices, because the ties between 
family members are not just those of the blood, but those that we develop through trust and respect. 
Familial, serious family conflicts affect the lives of family members, leading to home leaving or even to 
verbal aggression and not only. 

6 CONCLUSIONS 
The interventions designed and carried out at the three levels: pupils, teachers and parents aimed at 
planning, organizing and implementing activities for pupils, teachers and parents in order to prevent, 
improve the educational process in those schools. The results obtained from the implementation of 
this three-dimensional program of educational intervention in schools from disadvantaged 
backgrounds consisted in increasing the quality of education, the successful socio-professional 
integration of young people, the adoption of managerial and educational strategies based on new 
educational paradigms. 
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