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Abstract 
The problem of inclusive education refers to many areas of the functioning of both children and young 
people in the institutions of the education system. The increase in interest in this form of teaching 
should be associated with the development of the social model of disability, which, in striving to 
achieve maximum integration of people with disabilities into society, exposes the need to introduce a 
number of changes in their environment. The fact of belonging to a particular nation implies having 
specific experiences of reality. It can therefore be assumed that there will be differences between the 
European nations in terms of normal and cultural identity, which will affect attitudes towards social 
change. The concepts of disability and integration have a social origin and consequently should be 
seen as being dependent on the cultural context. 

According to empirical evidence, one of the most important success factors in the implementation of 
inclusive education is the attitudes of the entities involved. Previous studies have shown that a positive 
attitude to inclusive education is also an important result [12]. The aim of the proposed research was 
to describe the readiness of young people aged 16-18 from Ukraine and Poland to inclusive education 
of peers with disabilities. Readiness for school integration was defined as the acquired state of 
maturity for being able to functioning in inclusive forms of education. 

Research was carried out both in Poland and the Ukraine. In Poland, on the basis of the Act of 7 
September 1991 on the education system, children and youths with disabilities can receive education 
at all types of schools, not excluding the participation of many institutions with a segregative nature. 
However, in Ukraine this process of educational integration is just beginning [14]. Admittedly, the term 
"children with special educational needs" is used more and more often, such a diagnosis, however, 
makes it impossible for them to use educational services provided by local schools [8].  

The research tool used was the Scale of Youth Readiness for School Integration with Peers with 
Disabilities by Kazanowski [9]. This measurement of the readiness for integration revealed significant 
differences in the specific aspects of integration readiness in "national" groups. 
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1 INTRODUCTION  
The problem of preparing able-bodied school students to learn in the same class with disabled ones 
has already been undertaken by a number of researchers in Poland, both in the early period of the 
formation of the concept of integration [7] and later [6][3][2]. According to Maciarz, “the essence of 
social integration is understood (…) as full >>inclusion<< of a disabled person into the community of 
non-disabled people. The inclusion of a given person is carried out by the group members themselves, 
and not by an outside person who undertakes activities with the aim of achieving it (…). Non-disabled 
children undergo >>inclusive education<< earlier. In this process, their conviction is shaped according 
to which each of them, independently of the state of their health and fitness, has the right to common 
education and participation in all situations taking place in the community of pupils (…)” [11]. Out of 
concern for the creation of the best possible conditions to achieve a high level of integration in the 
school environment, attention was drawn both to the need to convey knowledge to the students on 
disability and to the development of abilities necessary in the establishment of positive attitudes 
towards people with disabilities. In this connection, both various uncomplicated forms of influence as 
well as more complex didactic and educational strategies were proposed. This variety of the applied 
methodological solutions was not accompanied by a search for the tools to assess their effectiveness. 
Therefore, a need arose to construct a tool which would enable the assessment of the non-disabled 
students’ readiness for educational integration with their disabled peers and which would, at the same 
time, refer to the essence of the concept of inclusive education, considering interpersonal relations 
and roles undertaken by students in the class and at school [1] as well as the needs that appear in 
non-disabled students in connection with the presence of their disabled peers in the class [13].  
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2 METHODOLOGY 
The subject of the present studies is the readiness of the youth for school integration with their 
disabled peers. Readiness for school integration (integration readiness) was defined as the acquired 
state of the student’s maturity to function in integrative forms of education [9]. The aim of the studies 
was to describe the phenomenon of readiness of the youth from Poland and Ukraine for educational 
integration with disabled peers. Hence, the research problem was formulated in the form of the 
following question: What is the intensity of readiness of the studied youth for school integration with 
their peers with disabilities who are included within the current of education? Those were survey-
based studies. The study tool was the Scale of Youth Readiness for School Integration with Peers with 
Disabilities [9][10]. This tool contained 38 statements and it enabled the measurement of the intensity 
of the declared readiness for integration in a few different aspects. The analysis of the structure of the 
applied tool led to the separation of four factors, totally accounting for 43.23% of variance of the 
results.  

- Factor 1: readiness to function in a common space of the school environment together with a 
student with disability; 

- Factor 2: readiness to tolerate the otherness of a student with disability; 
- Factor 3: readiness to provide support to a student with disability; 
- Factor 4: readiness to recognize the task usefulness of a student with disability. 

This scale successfully underwent validation procedures and achieved satisfying reliability indexes for 
particular sub-scales (Cronbach’s α respectively for the first scale: 0.876; the second: 0.789; the third: 
0.844 and the fourth: 0.519). The fact needs to be emphasized that the tool used in the studies to 
measure integration readiness considers all aspects of educational integration proposed by Farrell [5], 
which makes it possible to assess it positively from the point of view of theoretical validity.  

The studies comprised 170 adolescent children (including 108 females and 62 males) from the Lublin 
voivodeship (in Poland) and 169 children (including 91 females and 78 males) from the Volyn district 
(in Ukraine). The age of the studied youth was within the range from 15 to 17. The mean age of the 
Polish youth was 15.76 and the Ukrainian youth 15.69. 

3 RESULTS 
The analysis of the study results considered a division of integration readiness into four dimensions. 
The first dimension means readiness to function in the same physical school space and it does not 
consider obligations to enter into interactions building mutual bonds with people with disabilities. This 
aspect of integration readiness is connected with the necessity to reject the stereotype expressed in 
the belief that staying together marks both the whole school environment and particular persons 
functioning in this environment. The second area of integration readiness is expressed in the 
understanding of problems and needs of people with disabilities, whereas the other two consider the 
readiness for interaction reflected in willingness to provide help (third) or willingness to cooperate 
(fourth).  

Table 1. Readiness of 15-17-year-old students from Poland and Ukraine 
 for educational integration with peers with disabilities. 

Dimension  

15-17-year-old 
students from 

Poland  

15-17-year-old 
students from 

Ukraine t p 

M1 SD1 M2 SD2 
I.Readiness to function in a common space of the 
school environment together with a student with 
disability 

4.15 0.58 4.40 0.41 -4.524 0.000 

II. Readiness to tolerate the otherness of a student with 
disability 3.08 0.59 3.40 0.54 -5.206 0.000 

III.Readiness to provide support to a student with 
disability 3.73 0.62 3.82 0.63 -1.322 0.187 

IV.Readiness to recognize the task usefulness of a 
student with disability 3.42 0.66 3.75 0.62 -4.752 0.000 
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It was noticed that readiness for educational integration with peers with disability is shaped on the 
level higher than the average in both analyzed youth groups (Tab.1), with the highest level observed 
for the readiness to stay in a common space of the school environment (M1 = 4.15, M2 = 4.40). This 
level for the other areas of integration is clearly lower and it reaches mean values below 4.0. The 
studied youth are less ready to provide support to students with disabilities (M1 = 3.73, M2 = 3.82) and 
to perceive them as partners to perform tasks together (M1 = 3.42, M2 = 3.75). The lowest intensity of 
the studied readiness, on the other hand, referred to tolerance for the otherness of students with 
disabilities (M1 = 3.08, M2 = 3.40). An interesting result of the analysis of the study results is the 
arrangement of particular dimensions of readiness for integration considering the intensity in both 
studied groups. Regardless of whether we analyze the results obtained by the youth from Ukraine or 
from Poland, the highest level of readiness refers to the functioning in common space (factor I), while 
the following positions are taken by readiness to provide support to a student with disability (factor III) 
and readiness to recognize the task usefulness of a student with disability (factor IV), while the lowest 
level refers to tolerance requiring understanding for the limitations and possibilities of persons with 
disabilities (factor II).  

The studied groups differed significantly in reference to three dimensions: readiness to function in a 
common space of the school environment together with a student with disability (p<0.001), readiness 
to tolerate the otherness of a student with disability (p<0.001) and readiness to recognize the task 
usefulness of a student with disability (p<0.001), with a higher intensity of the analyzed readiness 
obtained by students from Ukraine. It is only in case of readiness to provide support to a student with 
disability (factor III) that students from Poland and Ukraine did not differ in a significant way. 
Therefore, readiness to provide support is the feature which achieved a similar level of intensity in 
both studied groups. 

Table 2. Readiness of 15-17-year-old females from Poland and Ukraine 
 for educational integration with peers with disabilities. 

Dimension of educational integration 

15-17-year-
old female 

students from 
Poland 

15-17-year-
old female 

students from 
Ukraine 

t p 

M1 SD1 M2 SD2 
I. Readiness to function in a common space of the 
school environment together with a student with 
disability 

4.29 0.50 4.38 0.45 -1.372 0.172 

II. Readiness to tolerate the otherness of a student 
with disability 

3.27 0.57 3.44 0.51 -2.126 0.035 

III. Readiness to provide support to a student with 
disability  

3.93 0.54 3.86 0.63 0.890 0.374 

IV. Readiness to recognize the task usefulness of a 
student with disability 

3.51 0.62 3.79 0.57 -3.281 0.001 

Results of the analysis of readiness for integration in the studied females (Tab. 2) point to a higher 
level of the measured readiness among females from Ukraine. Statistically significant differences 
occurred in the area of two sub-scales: readiness to tolerate the otherness of a student with disability 
(p = 0.035) and readiness to recognize the task usefulness of a student with disability (p = 0.001). The 
highest level of readiness for integration in both groups referred to readiness to function in a common 
space of the school environment together with a student with disability, while the lowest to tolerance 
towards their otherness.  
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Table 3. Readiness of 15-17-year-old males from Poland and Ukraine  
for educational integration with peers with disabilities. 

Dimension of educational integration 

15-17-year-old 
male students 
from Poland 

15-17-year-old 
male students 
from Ukraine t p 

M1 SD1 M2 SD2 
I. Readiness to function in a common space of the school 
environment together with a student with disability 3.91 0.64 4.42 0.37 -5.892 0.000 

II. Readiness to tolerate the otherness of a student with 
disability 

2.74 0.45 3.35 0.58 -6.884 0.000 

III. Readiness to provide support to a student with disability 3.37 0.59 3.77 0.64 -3.809 0.000 
IV. Readiness to recognize the task usefulness of a student 
with disability 

3.27 0.72 3.72 0.68 -3.739 0.000 

While analyzing integration readiness in the studied males, on the other hand (Tab.3), it was 
established that statistically significant differences occurred in reference to all four dimensions. The 
studied males from Ukraine declared a significantly higher readiness for school integration with their 
disabled peers as compared to the studied males from Poland (p<0.001). 

Table 4. Readiness of 15-17-year-old females and males from Poland  
for educational integration with peers with disabilities. 

Dimension of educational integration 

15-17-year-old 
female students 

from Poland 

15-17-year-old 
male students 
from Poland t p 

M1 SD1 M2 SD2 
I. Readiness to function in a common space of the school 
environment together with a student with disability 4.29 0.50 3.91 0.64 4.263 0.000 

II. Readiness to tolerate the otherness of a student with 
disability 

3.27 0.57 2.74 0.45 6.314 0.000 

III Readiness to provide support to a student with disability 3.93 0.54 3.37 0.59 6.292 0.000 
IV. Readiness to recognize the task usefulness of a student 
with disability  

3.51 0.62 3.27 0.72 2.227 0.027 

In addition, differences between females and males in each of the studied youth groups were 
analyzed. It turned out that statistically significant difference occurred only in the Polish group and they 
concerned all the analyzed dimensions (Tab.4). On the other hand, the studied females and males in 
the Ukrainian group did not differ in a significant way in any of the areas of integration readiness 
(Tab.5).  

Table 5. Readiness of 15-17-year-old females and males from Ukraine  
for educational integration with peers with disabilities. 

Dimension of educational integration 

15-17-year-
old female 

students from 
Ukraine 

15-17-year-
old male 

students from 
Ukraine 

t p 

M1 SD1 M2 SD2 
I. Readiness to function in a common space of the school 
environment together with a student with disability 4.38 0.45 4.42 0.37 -0.599 0.550 

II. Readiness to tolerate the otherness of a student with 
disability 

3.44 0.51 3.35 0.58 1.031 0.304 

III.Readiness to provide support to a student with disability 3.86 0.63 3.77 0.64 0.896 0.372 
IV.Readiness to recognize the task usefulness of a student 
with disability 

3.79 0.57 3.72 0.68 0.703 0.483 
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What is more, in case of the Ukrainian youth females achieved a slightly higher level of integration 
readiness in three ranges (sub-scales: II, III and IV) but in the first area a slightly higher level was 
observed for males. Results of studies in this group, therefore, make it possible to state that gender is 
not the factor which could significantly modify the process and results of preparing the youth to 
function in school classes together with peers with disabilities.  

4 CONCLUSIONS 
Integration is a long and hard process for everybody who is adapting themselves to the conditions of 
successive environments of their lives. If the integrating interactions concern partners defined as  
“kindred spirits”, then integration is faster and easier than in reference to “others” or “strangers” 
(Dykcik, 2010, p. 267). At the same time earlier integration socialization, which means prolonging the 
time of common participation in the social environment, can significantly increase the chance for its 
effectiveness. That is the reason why special education teachers attach such big importance to 
including people with disabilities into the current of general, both pre-school and school education. 
This inclusion makes it possible to build mutual interactions, thus affecting the formation of integration 
readiness also in later periods of life and in different circles of social participation.  

The studies presented here showed that readiness for integration of the studied youth from Ukraine is 
higher as compared to the youth from Poland. At the same time, differentiation of the obtained results 
was observed in the Polish youth depending on gender. Here, a higher integration readiness is 
characteristic of girls than boys. This differentiation could and should be used in the projects of 
programs developed for concrete groups of school youth, for example entrusting definite tasks to girls 
or placing the latter in common tasks groups with disabled peers. A lack of this differentiation in the 
group of the Ukrainian youth suggests the necessity of adjusting this type of activities to the local 
needs.  

While assessing the studied students’ readiness for integration education, it should be borne in mind 
that although these are only declarations, they are most frequently based on stereotypes and 
prejudices, on the one hand, while on the other, on the “correctness” of attitudes towards weaker 
persons and those who need special support, which means on the factors that have a strong influence 
on the decisions taken and on behaviours. Therefore, it seems justified to monitor non-disabled 
students’ readiness for integration constantly in order to support this process in the proper way and 
secure the best possible conditions of development for its participants.  
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