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Abstract  
The first part of this paper aims to describe the evolution of the concept “blended learning” and 
contribute to develop the new model of blended language learning, which takes into account several 
aspects of  language learning and teaching (modality, pedagogy, chronology, technology, learning 
material, etc.). 

The second part of the article, by a case study, shows how to translate this concept into teaching 
practices in order to support learner autonomy in language learning via a social network tool, 
Facebook, which most students use in their daily life. In the case considered, 29 students attended a 
preparation course for the DELF B2 examination during four months from January to April  2018. The 
study was experimental and the method was carried out as a complement for the class activities 
based on the syllabus of a 11-week French course. 

The authors examined the course outcomes and discussed pedagogical and practical elements of 
teaching with Facebook in a blended learning mode by analyzing interaction, language content 
production and the role of some Facebook functions (forum, sharing learning materials, and building 
collaborative learning content) to support hybrid pedagogy in the language learning context. 

Results of the study reveal two significant changes in learners’ attitude and skills. They became more 
engaged in the course and their oral production skill significantly improved. 

It concludes with recommendations for institutional support of hybrid course initiatives. Keywords: 
Blended language learning, Facebook, social network, learner autonomy, student engagement, 
teaching with ICT.  

1 INTRODUCTION  

1.1 Context of study 
Higher education, especially on foreign language training in recent years, requires strong innovation in 
teaching methods. In order to promote the optimism bias and self-control of learners; raise the 
importance of self-study that contributes to changing the training process into self-training in college 
and gradually shape the habit of learning for life.  

At the faculties of Hanoi National University of Education, the credit-based model requires students to 
have a lot of self-study hours (1 lecture hour, 3 self study hours). However, the majority of students 
still study only in class, and the time for self-study is very limited. As can be seen, there are no 
effective and comprehensive measures for this problem. The process of self-study instruction for new 
students only stops at the introduction of reference books or resources on the website. Without the 
support, exchange, or guidance from teachers and the learners or among learners. Thus, the whole 
process of self-study of students is almost open, with a lack of interaction, monitoring and support.  

With French department students in particular, most of the students' input is in English. And for the 
required output level of C1 in the 6-point reference frame [1], if students do not self-study, they cannot 
meet this output standard. After 2 years of learning to practice language, students must be able to 
deliver specialized subjects entirely in French. And with limited time for the lecture, students have to 
research, read and study a lot to be able to follow the progress.  

Moreover, learning and teaching foreign languages in Vietnam in general and Hanoi National 
University of Education (HNUE) in particular occur in the context where the language learnt is not 
commonly used in daily life. Learning activities and language practice seem to be limited in the 
classroom. Out of this environment, learners have few opportunities, demand or requirement to 
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practice the language. In speaking courses, especially at advanced levels, students use class time 
mainly to listen to instructors rather than  practice speaking. Obviously, in order for students to have 
good foreign language skills, we need to build a long-term course, and the current length of classes is 
not enough. So, if we are going to practice foreign languages in general and French in particular, 
outside the classroom, what difficulties will we face. Some questions come to mind such as Who do 
we talk to? Who will listen to us? What are we talking about? How do we correct errors in the process? 

From the above mentioned, we realize that it is necessary to research and find an effective and 
comprehensive solution in order to develop autonomy in studying, help students study by themselves 
effectively and practice this language outside the classroom context. The solution is to build and apply 
a pedagogic line and direction for teaching and learning based on the support of technology and fully 
integrated elements. To use this as a teaching tool and as a place to exchange self-study materials, 
support for academic study, tools for self-study and increase interaction.   

In order to build a pedagogic line and direction and meet the above requirements, we first clarify the 
theoretical and pedagogical methods; and develop the blended learning model in teaching foreign 
languages. It will then be demonstrated by implementing this model on the Facebook social 
networking application, within the framework of speaking courses for French students.  

1.2 Blended learning in language learning  

1.2.1 What is blended learning?  
In the field of foreign language teaching, Blended learning is not a new term, but has been mentioned 
a lot since the explosion of IT applications in teaching and learning. There are many monographs on 
this topic [2]. However, the concept and implication of the term have changed steadily over the past 20 
years. 

According to the International Association for K-12 Online Learning [3], blended learning is defined as 
“learning that combines two modes of instruction, online and face-to-face, but at potentially different 
points in time” and in this perspective, “blended learning is interpreted as learning that occurs when 
technology is used to support in-class activities for students who are in a physical classroom”. 

However, when reviewing in details and synthesizing research on Blended learning, we found that 
researchers and educators have not reached consensus on a broad, accurate and widely-accepted 
definition. Authors often create their own definitions and describe the characteristics of blended 
learning associated with a particular pedagogical situation. 

In an overview study, Oliver & Trigwell [4] outlined three different interpretations of Blended learning 
as follows: 

1 This pedagogical method combines the traditional teaching model (organized by school, 
classroom and face-to-face teaching) with learning activities (based on web and technology with 
the internet connection); 

2 This pedagogical approach combines the media and technology tools used in an e-learning 
environment; 

3 Teaching methods combine a variety of pedagogical methods depending on the content, 
objects and situations of teaching and do not concern what technology is used. 

In addition, McShane [5] adds a temporal dimension when today's teaching technologies allow 
teachers and students to communicate in real time or at different time zones, outside the classroom. 

With changes in society and the development of science and technology, from our perspectives, a 
blended learning model should allow for the effective integration of a variety of modalities, pedagogies, 
exploitation and implications of technical and information technology tools. This combination flexibly 
suits each content and pedagogical situation to allow learners with individual characteristics to learn in 
a variety of forms (instructed learning, self-studying, peer-learning, and online learning) anywhere in 
any time to develop their capacity [6]. The context of teaching and learning today has changed 
profoundly, as follows: 

Firstly, learners receive and develop knowledge and skills in a variety of contexts (school, social 
studies, homework), in a variety of ways (in a course, self-studying, online learning ...) thanks to the 
support of many people and various technical tools. Today, with the development of science and 
technology and the rapid change of socio-economic activities, learning is not limited to campus 

2814



courses but it goes beyond the mold of the traditional teaching process. In order to meet the 
requirements of society and the development of one’s self, each individual must strive to study non-
stop or pursue lifelong learning. Traditional pedagogy and teaching methods do not meet this 
requirement. Therefore, the national education system, especially higher education, needs to have a 
more comprehensive and holistic approach in organizing its education and training. The blended 
learning model, according to our understanding, will enable and strongly support self-learning, self-
study and the gradual formation of learners’ ability and habit of lifelong learning. 

Secondly, during the professional practice, teachers tend not to use only one method to deliver subject 
contents, instead, they often very flexibly choose and combine methods of pedagogy depending on 
subjects, teaching context and other technical conditions. It creates the most favorable conditions for 
the formation and development of students’ knowledge and capacity. The blended learning model 
allows and encourages a mix of pedagogical approaches to achieve the highest results in teaching. 

Thirdly, information sources which can be used for learning and capacity development are plentiful, 
diverse and easily accessed. In the traditional learning environment (face-to-face teaching and 
learning with textbooks), both teachers and learners are not aware of and do not take advantage of 
the opportunities offered by the information society. Blended learning provides learners with learning 
opportunities to not only access and study with formal textbooks but also promote the utilisation of 
information resources and authentic materials for their knowledge and capacity development. 

Fourthly, with the development of technical tools, mainly in information and communication 
technology, the teaching process is increasingly governed and supported by these tools (computers, 
smart phones, tablets, televisions, internet ...). The interaction between teachers and students is 
increasing through the media platforms. This communication is more and more effective through a 
variety of channels, modes and forms (telephone, email, online chats, forums) and allows both 
teachers and students to interact with each other outside school hours. 

With this general understanding, in order to build a blended learning model for teaching foreign 
languages, we analyze some principles and point out some key parameters that govern the design of 
this model. 

1.2.2 Some principles and parameters to build the blended learning model in foreign 
languages teaching 

The principles and parameters analyzed in this review here are the main ones that need to be taken 
into account in the development of the blended learning model in foreign language teaching. This is 
the result of the research and development of the blended learning model at the French Faculty of 
Education - Hanoi University of Education with the language skill training courses for non-major 
students to meet the CEFRL standard. 

ª Integrated model 

In the context of formal training, there are five blended learning models, moving between two modes: 
face-to-face teaching and distance/ online learning. 

 

Figure 1: Blended learning model 

In model (1), blended learning is a small component implemented in face-to-face teaching in the 
classroom, represented by a rectangular border. Teachers can use a different pedagogical approach, 
or an IT tool to deliver teaching contents in PowerPoint, group work activities, etc, instead of lectures. 

In model (2), blended learning focuses on learning activities that take place BEFORE and AFTER 
school hours, outside the classroom. For example, teachers may ask students to learn the content 
themselves before class and write an essay after school. In the before and after school period, 
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contents, methods and timing of learning activities are entirely decided by learners, under the 
guidance of the teachers, and are connected with face-to-face teaching hours. 

In model (3), blended learning consists of many components and is integrated directly into the face-to-
face teaching process. From a teacher's perspective, different pedagogical methods may be used to 
accommodate specific contents. From a learner's viewpoint, a variety of learning activities (listening, 
personal work, group work, presentation in front of the class ...) are realized. In terms of teaching 
content, it can be a combination of content that has been compiled by the teacher (in accordance with 
the content and level) and the authentic materials. The distance learning process (not directly to the 
classroom) takes place in many stages for a variety of content. 

In model (4), blended learning is strongly developed and incorporated in distance learning. Learning 
activities are carried out before, during and after school hours, together with the teacher’s instructions. 
However, the mode of face-to-face teaching is still dominant, more time is taken up, but comes with 
more flexible ways of organizing among the stages of attentive teaching, outdoor learning activities 
and online studying. 

In model (5), blended learning approach is the most strongly implemented. Most of the training 
process is organized and implemented in the form of self-learning, distance and online learning, with 
only a limited amount of time for face-to-face teaching activities, mainly on the first stage (organizing 
learning activities), some sessions during the course (for exchanging, problem-solving, orienting and 
helping purposes) and the end of the training (for reports, presentations and summarizing learning 
outcomes). This model is changing drastically and fundamentally the process of organizing traditional 
teaching. At present, some leading educational institutions with strong IT resources are piloting this 
model. These are open, online, free courses (MOOC - Massive open online courses) offered by 
leading universities in the world (MIT Institute, Stanford University, Harvard University, Australia 
National University). They are Developed on platforms and IT systems that govern learning activities 
such as Edx (https://www.edx.org), Coursera (https://www.coursera.org), Udacity (https : 
//www.udacity.com). In Vietnam, FPT Technology and Education Company has also implemented this 
blended learning model through the FUNiX system ("online university" https://www.funix.edu.vn), 
where students are on the virtual environment with open learning source together with the advice and 
assistance of mentors, introduced as "leading technology experts in Vietnam, the direct" directors "for 
students in their learning process as well as the future employers. 

Blended learning in the model (5) will dramatically develop in the future and may become the most 
popular learning model of the 21st century - the century of the information and communication society. 

1.2.3 Parameters in Blended Learning 

ª Training method 

In the blended learning model, many training methods will be integrated, specifically, with three main 
modes including face-to-face teaching, distance learning and online learning. There must be a 
dominant, systematic and seamless mode to ensure progresses in learning while the remaining ones 
will supplement and support the main mode to meet the training objectives. The choice of the main 
one depends on educational objectives, organizational conditions, and current resources. According to 
Kerres [7], this determination is based on three criteria: 

- learning activities are mainly conducted through this mode; 
- content distribution, teaching procedure and level of progress; 
- the trainees often spend most of their time on this mode. 

From these elements, blended learning models may be different and focus on a specific training 
mode, with the integration with others. 

In the process of building our blended learning system, the main mode of training is still face-to-face 
teaching. But the contents and methods of implementation are also built in the direction of supporting 
self-learning through the learning tasks that are assigned to complete outside the school, with the 
support and assistance from the teacher. 

ª Pedagogical Methodology 

Blended learning in formal/full-time teaching that we develop allows for the incorporation of various 
pedagogical approaches to accommodate different contents with varied ways of organizing and 
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instructing of learning activities. Depending on the content, purposes and objects, teachers can utilize 
traditional teaching method with face-to-face mode, creative and active teaching ones with extra-
outdoor curriculum in terms of tasks or projects. Learners performs learning outside of class time, in 
addition to the class in the form of tasks or projects, to complete their objectives. This enhances 
students’ activeness, searching capabilities, information processing, analyzing skills, critical thinking, 
and teamwork with IT tools.  

There may be many scenarios for organizing teaching in this direction, usually through 3 main stages. 
In stage 1 (face-to-face teaching), teachers and students will determine the content of the subject to 
be mastered, the skills and attitudes to be achieved, then teachers provided some suggestions and 
facilitate them to finish their work. In stage 2 (learning outside the classroom), students will perform 
assigned tasks, search and process information, communicate and work in teams through integrated 
e-learning system with necessary tools to create an effective and consistent learning environment. 
Stage 3 (face-to-face teaching) is the stage of sharing, exchanging, presenting and evaluating the 
results of the learning tasks of groups and individuals. Students are trained to develop the ability of 
giving presentations and develop critical thinking and convincing arguments. The teacher acts as a 
referee to monitor and conclude discussed students’ issues. 

The combination of different pedagogical methods in a teaching model also changes the roles of 
teachers and learners. In the traditional model, the main method of teaching is teaching, listening and 
dictating. Meanwhile, in the blended learning model, the teachers are not only content knowledge 
providers but also organizers, tutors, partners, assistants, referees, etc., in the process of studying of 
the students. Students move from passive learning (listening-dictating) to actively seeking, building 
capacity, and gradually forming their habits and ability to lifelong learn and study. 

ª Learning materials and environment 

Learning materials is one of the three main elements of the teaching-learning process, including the 
teacher, the learner and the content knowledge, expressed in Houssaye's model [8]. 

 

Figure 2: Pedagogy Triangle 

In the traditional teaching model, knowledge is often included in the content of systematic, distilling 
and seamless textbooks. However, it is inadequate, outdated, and difficult to change (because it is 
stored in the form of hard copy and can only be updated and modified through the reprints). On the 
other hand, human knowledge often doubles in 12 months, and in the IT era, knowledge can be 
twofold in just 12 hours [9]. Thus, the process of education and training reform in Vietnam has been 
setting new demands for content and training programs at all levels in the national education system. 

Blended learning enables the integration of printed materials and digital materials, providing learners 
with a rich source of materials in a variety of forms, genres and realities. With the development of the 
Internet, these data can be easily accessed, shared, archived and updated. This conveys a special 
meaning in foreign languages teaching and learning as learners, through the IT system, are directly 
exposed more frequently to the community in which the language is used. Blended learning also 
allows for the creation of an effective, practical and less-stressful environment of learning and 
practicing language outside the classroom. However, with the explosion of information sources 
nowadays, the choice and direction of choosing learning resources is a key factor in determining the 
quality of teaching and learning. Teachers play an important role in evaluating, selecting and 
suggesting resources which are appropriate with the content, qualifications and characteristics of each 
learner. In foreign languages teaching, teachers need to select diverse, interactive and multi-channel 
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resources (text, sound, images, video, etc.) to meet the specific needs for each learner’s development 
(listening, speaking, reading, writing, learning about culture and civilization, etc.) 

ª Technical tools 

In the traditional teaching model, technical and IT facilities utilized in teaching are very limited, most of 
them are experimental equipment, simulation, computers and projectors. However, blended learning 
provides teachers and learners with the opportunity to use a variety of technical tools not just for the 
education. In the field of foreign language teaching, these tools can be smart phones, tablets, 
cameras, recorders, computer software, social networking and web applications (wiki, forum, quiz, 
database, videoconferencing, audio recorder). They are interconnected and integrated into a system 
(IT system supports teaching and learning) to create a unified, collaborative learning environment that 
enables communication, collaboration, personalization, and digitalization in the study process. 

The widespread use of technical devices, especially IT tools, will allow learners to develop skills to 
work effectively and literally with IT tools. 

2 METHODOLOGY 
The advantages of Blended learning show that this is an outstanding teaching/learning model that can 
be applied to many subjects, and at many levels. In the following, we introduce a blended learning 
model that is integrated for teaching and learning subject Advanced Speaking (Level B1 / B2), which 
uses information technology tools, namely Facebook, to support the teaching and learning process. 

This subject is started and developed based on the principle of full response to the features of blended 
learning, which allows combining many parameters such as learning form, pedagogy method, 
technical means used. 

2.1 Research audience 
The research subjects include 29 students who are in the third year at French Teaching at the French 
Faculty of Hanoi National University of Education. 

Research focuses on data mining in the student's speaking production video. According to the 
Faculty's curriculum, this subject has 11 weeks to develop speaking skills. Two hours per week are 
organized in the form of face-to-face teaching combined with the use of social network Facebook for 
students to self-study and practice, and for teachers to monitor, evaluate, and support students. The 
French level of the subject is B1 + / B2 of the CEFR. 

2.2 Content 
The subject is designed to guide students step by step through the practice and development of their 
ability to speak in order to meet requirements of the DELF B2 examination. Students are required to 
prepare, practice and present 10-minute monologues on social issues such as education, culture, 
labor, technology, transportation, public health, etc. 

2.3 Implementation method 
Every week, in the class, the topic for which students will prepare and give an oral presentation on is 
introduced by the teacher. The teacher guides students step by step in terms of language and study 
strategies to meet the requirements of the learning task. Specifically, the teacher and students analyze 
the requirements of the assignment, prepare the materials, argue, construct the outline and discourses 
appropriate to the communication situation. After that, students are asked to find extra information, 
practice speaking after school hours. When students are confident, they are asked to record a video of 
the speaking process and post it to a Facebook group that the teacher has created.  

https://www.facebook.com/groups/340106916470461/  

3 RESULTS AND DISCUSSION 
The collected data is video clips that show students practicing on their own and record the speech 
process - in self-study form, after class time. 29 students participated in video production. The total 
number of videos uploaded to Facebook is 197 videos in 11 weeks. However, the number of video 
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produced were on 8 topics (3 topics student took 2 weeks to complete). The total speaking time is 
1765 minutes, equivalent to an average of 8.95 minutes/video. 

3.1 Analysis criteria 
This video data is analyzed in two aspects of quantity and quality according to the following criteria: 

Time 
• How long is the video? 
• Is the length of the video of the following weeks greater than the previous weeks?  

Content  
• Is the student's speech consistent with the topic? 
• Does the student's speech include all three basic parts: beginning, developing and 

concluding? 

Error 
• What type of errors do students have? 
• Do they make frequent mistakes? 

 Non-verbal 
communication 

• While speaking, are students using more body language? 
• Do students practice speaking confidently without hesitation? 
• Do they often speak continuously or have to look at and read prepared paper 

regularly? 

Form 
• Are student videos produced with good image quality? 
• How good is the video’s sound quality? 

Regularity • Do students regularly practice speaking through video recording every week?  

The number of 
words per minute • Are there positive progresses in the number of students speaking each week? 

3.2 Results discussion 
The results of the review are as follows: 

 
Graphic 1: Results of data analysis 

ª Total number of videos: 

The number of student-produced videos tends to decrease slightly. In the first week, 28 of 29 students 
uploaded the video to Facebook. This number was recorded downward in the following weeks of the 
course. Specifically, they have produced 25 videos in the second and third week, 23 videos in the 
seventh week and 24 videos in the remaining weeks. 
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Figure 3: The total number of videos produced through the weeks 

There are 2 students who regularly did not record video. One of them has a health problem and can 
not participate in this activity. The other participant did not attend this course from the second week. 
As a result, there are still 27 students involved throughout the learning process. In the second and 
third week, 25/27 is equivalent to 92% of students, in the fourth, fifth, sixth and eighth week, 24/27 is 
equivalent to 88% of students, and in the seventh week, 23/27 is equivalent to 85% of students 
making videos. Although the number of videos decreased slightly, most of the students actively 
participated in the activity. 

ª Duration (minutes): 

 
Figure 4: Average Duration (minute) of videos produced through the weeks 

The average length of student video increased from week 1 to week 6 and slightly decreased for the 
last two weeks. The first week, students talked for 3.6 minutes, this amount of time significantly 
increased in the following weeks. More specifically, they could monologue for 7.7 minutes in the 
second week, 8 minutes in the third week, 8.2 minutes in the fourth week, 10 minutes in the fifth week, 
and 13 minutes in the sixth week. The increase in self-talk time shows that, by regular practice, 
students can speak more after each week. This increase is the result of regular classroom practice 
with the aid of information technology tools (Facebook) that records progress over the weeks. 

However, in the last 2 weeks, students speech duration decreased from 13 minutes per video to 12.72 
minute (week 7) and to 11.16 minute (week 8). The reason is that students found difficulties with the 
last 2 weeks' topics: "Les étudiants et les petits boulots" and "Pourquoi croyez-vous à la chance?". 
These are two new and difficult topics for students. Moreover, the teacher had less analysis on these 
two topics in class before the students proceeded to film.  

ª Number of words per minute: 

When analyzing the number of words per minute in student videos, we found an interesting evolution. 
First there was a decline in the videos produced from the first week to the second week, from 120 to 
97 words per minute. This can be explained by the fact that in the first week, most students chose the 
topic for the practice of speaking. They talked about what they find interesting and familiar. On the 
other hand, from the second week, the topic chosen by the teacher matches the requirements of the 
DELF B2, and often refers to modern, social issues, requiring learners to have extensive sociocultural 
and economic knowledge to be able to talk about it. 
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Figure 5: The number of words spoken per minute in the video 

The students' number of words per minute increased from the third week to the sixth week. This 
increase shows that students became more familiar with this form, they spoke more fluently and 
faster. This is the result of the weekly training process. The more opportunities students have to 
practice speaking, with teacher’s help, the better they know how to use their vocabulary and grammar 
knowledge. In week 7 and 8, students' number of words per minute decreased slightly. Without 
discussion beforehand, two difficult subjects required students to reflect more while speaking, 
sometimes they confronted difficulties with the new vocabulary. This result insists on the importance of 
instructor’s participation and guidance in this application, that with their absence, students can hardly 
complete the task by themselves.   

ª Form: 

In the first week, 3 of the students' videos were  low quality (shaky, blurry). By week 2, weekly 
comment. However, the quality of light or the sound of the video did not meet the desired result. Still 
some videos lacked light or had poor audio quality. And this continued in the following videos. 
Students were not aware of the importance of these parameters for audiovisual. This skill will improve 
as they have more practice and experience. 

ª Content: 

First, all videos corresponded to the content of the topic given by the teacher. In the first week, 
students began their presentation with simple sentences: "Bonjour Monsieur, bonjour à tous.”, 
“Aujourd'hui, je vais vous présenter…” (Hello Mister and everyone../ Today, I want to introduce ...)". 
The following weeks, students learned how to start their presentation in a variety of ways: a general 
introduction to the topic, a presentation of a phenomenon related to the speech of themselves. 

In addition, in the development of the main arguments, students also used conjunctions such as 
Premièrement, Deuxièment, Troisièment (Firstly, Secondly, Thirdly) to make the speech more 
coherent and understandable. 

Furthermore, during the production process, the students replaced the greeting at the end of their 
speech, "C'est tout mon exposé" (That's all my presentation), "Merci de votre attention" (Thanks for 
you listening) or "Au revoir (Goodbye)" with more natural phrases such as "A la semaine prochaine" 
(See you next week / See you soon) and "Bonne journée” (Have a good day). 

Finally, the most positive change that we noted was that the conclusion was added. Students 
concluded their presentation in a variety of ways, including expressing their feelings about the topic, 
extending the scope of the topic, giving advice or asking questions to the listener. All of these 
gradually corresponded to the requirement of B2 level. 

ª Common errors: 

After 8 weeks of applying this method, students still had many mistakes that need to be corrected. 
From the third and fourth week, the use of gestures appeared more frequently but was still very 
limited. Grammatical errors persisted. Students found it difficult to conjugate verbs in the past tense 
and single future. Their pronunciation improved, but the results were not clear. 

Common mistakes are: Sentences that do not correctly set the syntax, how to conjugate verbs, use 
words that are not relevant to the situation. All of these are basic and easy to understand because of 
the poorly practiced speaking skills. They need more training and practice to improve their French as 
required by the training program. 
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4 CONCLUSIONS 
Evaluation of the blended learning model in the implementation of Speaking 
The application of mixed training models with the strong support of information technology tools has 
the following features: 

ª Combination form: formal and non-formal training: 

This model allows the teacher to combine the training time in the regular program, the traditional 
weekly training program, the self-learning and self-training of the students after class time to increase 
the duration exposure and language practice. One of the inadequacies of foreign language training in 
the national education system in general and in university in particular is the limited time available for 
speaking skills (few hours per week). The result is that the student's ability to speak is very weak. 

The use of information technology tools to systematically monitor, support, interact with learners and 
enable them to practice language, especially speaking skills is extremely necessary and practical. The 
results are very positive. 

ª Combination of training methods 

The blended learning model allows flexible and effective combination of classroom teaching, distance 
teaching, online learning (support, interaction with students on Facebook and share, add appropriate 
materials). Therefore the length of training is not limited by the time of the credits, but it is extended to 
the time student can spend during the training. In fact, students can spend one to two hours a day 
conducting study activities for the course (searching for materials, building and setting up, and most 
importantly, practice speaking before recording video). 

Classroom time is meant to educate students on how to self-study. While time outside the classroom 
is devoted to the task of learning and practicing. This is a good practice because if 2 times a week 
students can practice speaking, the amount of time for each student is very limited (about 3 minutes / 
student x 8 weeks = 24 minutes). And when they are not guided in learning methods and methods, 
students will find it difficult to conduct self-study and practice after class, especially for speaking skills. 

ª Combine tools such as 

message, chat, video, and file, create a document. Share a document), event (which allows you to 
create an event, the time of submission), and many other Facebook tools allow you to tap into the 
pedagogical goal. 

ª Combination of learning methods 

The blended learning model allows the use of effective combination of pedagogical methods . After 
class, through the process of completing assignments with the support of a variety of information 
technology tools, the learner has done the tectonic method effectively. In addition, learners actively 
researched, understood, synthesized and presented their learning product in the form of video on 
topics and projects that the teacher proposed. As such, learners become more active and self-reliant 
in acquiring knowledge and practicing skills. 

ª Learning all the time 

Each learner has different learning methods, time funds, and different rate of improvement. With this 
blended learning model, learners have active access to use the materials, select the learning styles 
and materials they like, develop their learning activities appropriately and effectively at all times, 
everywhere. After posting the video to Facebook (as a result of the training process), it is possible to 
get encouragement (expressed through the like button), comments, interact with teachers and other 
students. They do not have to wait until the next lesson. 

In fact, most students are equipped with connected devices such as smartphones, tablets, personal 
computers, and use Facebook everyday. Applying this familiar and popular tool to the training process 
will facilitate and be more approachable to students than traditional e-learning systems. 

In conclusion, the innovation of teaching methods at university level is actually an essential need 
nowadays, in order to implement one of the aims of University training: developing students’ learner 
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autonomy and self-research. The model of Blended – learning is truly effective and meet the demand 
of credit-learning, high-interacting and promoting learner autonomy. 

Moreover, Blended learning allows applying popular IT tools, equipt by learners in pedagoy. While 
applying these IT tools, students are able to enhance their language competence, culture, society and 
IT skills that are necessary for their study and work in the digital era. 

In the future, this model needs to be multiplied and massively used in teaching different majors at 
university faculties. 
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