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Abstract  
The practicum is a part of the students' academic training and at the same time constitutes an 
intermediate step towards the beginning of their professional career. This study analyses the 
competencies of graduates from the point of view of employers and the adjustment between the level 
of academic training of graduates and the level required by the job. We also contrast the usefulness of 
the practicum for the training of graduates and their insertion in the labour market. For this purpose, 
we use data from 233 students of the Business Administration degree from the University of Barcelona 
who did the practicum during 2016 and 2017. These data have been obtained from the evaluation 
questionnaires of the practicum, carried out by the tutors of the companies where the students have 
practiced their practicum. The work analyses instrumental, interpersonal and systemic competences of 
graduates. Descriptive statistics, especially contingency tables, have been used to contrast 
competencies of graduates and their job characteristics. Findings showed the importance of 
motivation and implication of students in the workplace, the teamwork and analysis capacity. Besides, 
the results show a good professional adjustment of students. We also find that graduates recognize 
the contribution of the university to their generic skill development, and they greatly valued the 
experience of learning in the workplace, in order to their future employment. 
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1 INTRODUCTION  
In recent decades, technical change and globalization have added complexity to the productive 
system, generating a greater demand for professional skills and capacity to adapt economic changes. 
The insertion of university graduates in the labour market is increasingly difficult, which raises 
questions about the classical system of education. Academic researchers and employers have 
identified the existence of mismatches between the skills of graduates and the needs of employers [1] 
[2] [3]. It is often observed that graduates lack some professional skills related, for example, with 
communication, teamwork or problem solving, among others [4]. It also shows that formal education is 
no longer sufficient to guarantee employability and, therefore, the university must provide 
professionalization options so that students are better qualified for the labour market; in this sense, the 
important role of practice is emphasized [5]. 

The practicum should be an important part of the academic curriculum in higher education degrees. It 
is an opportunity for undergraduate students to incorporate work experience, apply the knowledge 
acquired in the university and develop professional skills under the supervision of a tutor related to 
their professional future [5] [6]. The practice also gives students the opportunity to set the elements for 
their future professional career; In this sense, Atkins [7, 277] emphasizes that the practice allows 
students "to group a combination of subject-specific skills and knowledge, generic intellectual skills, 
generic process skills, competencies and personal attributes". Simultaneously, the practice allows 
employers the opportunity to assess the knowledge and skills provided by the university [7] [8]. 
Therefore, it is important to set the Practicum as a key period in the training of students, in order to 
determine which are the relevant competences and which are developed during this period. 

The objectives of this work are to analyse the role of the practices as a mechanism of 
professionalization and market access for graduates based on the opinions of students and 
employers. Both respond to different questionnaires carried out by the University of Barcelona. The 
structure is as follows: the introduction and the objectives are followed by a brief theoretical 
framework; then the methodology is described, then the results are presented and discussed and, 
finally, the conclusions are presented. 
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2 THEORETICAL  
The analysis of competences must distinguish between specific competences, that is, those strictly 
related to academic content and those that refer to the technical aspects of each profession; and 
generic competences, related to the skills and attitude of an individual. The latter, less considered in 
the past by formal education, have become increasingly important for the employability of students [2] 
[9] [10]. Generic competences include the so-called instrumental competences (cognitive, 
methodological, technological and linguistic skills), interpersonal skills (individual skills such as 
sensitivity, critical and self-critical ability and social skills related to the ability to work as a team or 
ethical commitment) and systemic competences, related to the ability to understand and adapt to the 
system [11]. 

In this context, the Practicum acquires a substantial relevance because it allows to locate the 
graduates in real work situations, so that they must combine the academic knowledge learned in the 
university with the practical experience of the job [12] [13]. In this sense, the research focuses on 
three main topics:  

1 The value of the practicum for the training of students [14] [15] [16] [17] 
2 The interest of the university in the perceptions of students about their learning in the workplace 

[18] [19]] [20] 
3 The benefits of placement for future student careers [8] [21] [22] 

In summary, the practice is widely considered as a useful tool to equip the recent graduates with the 
required employability skills. Its transversal nature facilitates the learning and development of generic 
employability skills, some of them difficult to acquire by other means [8] [23] [24]. 

3 METHODOLOGY 
This work has been carried out from the answers to two questionnaires, the first one, addressed to the 
students who made the practices; the second, directed to the tutors of those students in the 
companies where they carry out the practices. The first questionnaire contained nine questions, five of 
which related to the working conditions of the students in the internship, the reception in the company, 
the attention of the tutor, the conciliation of practices and studies, etc.; three questions refer to the 
content of the practices, their suitability to the studies and the acquired learning and, finally, the last 
question asks for a global assessment of the practices by the student. Student’s questionnaire consist 
in the following questions: 

- E1: Reception by company tutor 
- E2: Compatibility of practices with studies 
- E3: Business tutor support 
- E4: Compliance with planned tasks 
- E5: Unforeseen tasks? 
- E6: Applied knowledge acquired 
- E7: Are volume and responsibility suitable? 
- E8: Evaluate the learning 
- E9: Overall evaluation 

The second questionnaire is aimed at the company tutor and also consists of nine questions, five of 
them assess the generic competences (instrumental, interpersonal and systemic) of the student (T1 to 
T5), three questions assess the professional competences (T6 to T8) and finally, the last question is a 
global assessment of student practices by the company. Tutor’s questionnaire consist in the following 
questions: 

- T1: Analysis and synthesis capacity 
- T2: Ability to work in a team 
- T3: Creativity and initiative 
- T4: Decision-making capacity 
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- T5: Performance in globalized environments 
- T6: Adjustment to the expected professional profile 
- T7: Implication and motivation 
- T8: Schedule and norms 
- TQF: Overall evaluation 

In total, 231 students have participated in the practices during the courses 2015-16 and 2016-17. The 
following answers to the questionnaires were obtained: 

- 141 responses to student questionnaires. 
- 120 responses to questionnaires from tutors of the company. 

Consequently, there are 90 and 111 cases lost in each of the questionnaires, respectively. 

The analysis has been carried out using descriptive statistics, mainly frequency analysis and 
contingency tables, based on the evaluations obtained in the aforementioned questionnaires. 

4 RESULTS 
Graphs 1 and 2 show the average values of the items valued in the questionnaires, by students (figure 
1) and by company tutors (figure 2). All items are scored from 0 to 10; however, in the case of the 
items E2 "Compatibility of the internship with the studies" and E5 "Unforeseen tasks?" (Figure 1), the 
scores must be interpreted in an inverse manner; that is, low score indicates that there has been no 
incompatibility between practices and studies. 

Both graphs show a high score of almost all the items, in agreement with the average global 
assessment of each of the groups that answers the questionnaires: 8.69 by the students and 8.73 by 
the company tutors. 

The students' answers, figure 1, show two different aspects; on the one hand, the students consider 
that the practices are very appropriate for the "learning" (E8), as well as for the good programming and 
forecasting of the tasks to be carried out and for being compatible with their study schedule. 

On the other hand, they consider that the adequacy between the knowledge obtained in the university 
and the tasks developed during the practicum (“Applied knowledge acquired”), although good, is lower 
than in the rest of the items of the questionnaire, since it receives the lowest average score: 6.95. 

 
Figure 1. Student questionnaire, values in average.  

Source: Compiled by authors. 

Regarding the responses of the company tutors, although the items differ from the previous ones, in 
general they give high average scores, higher than 7.5 in all cases; In addition, the overall assessment 
is slightly higher than the overall assessment of the students: 8.73 vs. 8.69. Two aspects stand out. 
On the one hand, professional skills are slightly better valued than generic ones; in particular, apart 
from the fulfillment of the schedule, the "Implication and motivation" is the quality of the students best 
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valued by company tutors, followed by the "Adjustment to the professional profile envisaged". On the 
other hand, among the personal competences, the lower valuation of "Decision making" (7.84) and 
"Performance in global environment" (8.01), probably indicate lack of experience of the students in 
their business practices, partly due to their youth. Finally, it is interesting to highlight the assessment 
of the competencies "Ability to work in a team", "Adjustment to the expected professional profile" and 
"Implication and motivation", given that they are the highest, except for "Punctuality and time". These 
results show some of the good conditions of Business Administration students for their insertion in the 
job market. 

 
Figure 2. Tutors questionnaire, values in average. 

Source: Compiled by authors. 

Two types of contrasts have also been carried out using contingency tables. On the one hand, the 
results of both questionnaires have been contrasted by sex, without obtaining significant results in the 
existence of differences in the assessment, nor in the responses of the students or those of the 
company tutors1. Therefore, there are no gender differences in the assessment of practices by 
students, nor in the assessment of the competencies of students by companies. On the other hand, 
contrasts have also been made between the items of the questionnaires and the number of hours of 
the practices, which ranged between 90 and 450, without finding significantly different results. 

5 CONCLUSIONS 
The global assessment of the practices of students of the Faculty of Economics and Business of the 
University of Barcelona in companies can be considered highly positive, both from the point of view of 
the student and from the point of view of the company. In the opinion of employers, students have 
achieved a high level of professional skills, in addition, they have a very positive attitude towards the 
job, as well as a good level of generic skills, particularly in teamwork. Likewise, the students value 
positively the practices in companies, especially for the learning that they acquire in the workplace. 

In short, the internships in companies allow the approximation between university and company in the 
field of the labor market and improve the relationship between employers and potential employees.  
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