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Abstract  
Globalization and the increasing cultural diversity of countries have led to a necessity to bring certain 
arrangements in every aspect of education. Interculturalism has become an issue in terms of 
educational, economic, political, cultural, and technological developments in the world. In Europe, the 
Council of Europe had a leading role in development and promotion of intercultural education since 
1997, based on cultural and linguistic diversity in education emerging from increased mobility, plurality 
and complexity. Because of the rise of communicative language teaching in the 1980s and 
globalization, teaching of target cultures has become a part of foreign language courses and many 
techniques and materials have been developed. Foreign language education may play an important 
role in promoting cultural diversity and tolerance towards this diversity. Teachers should be able to 
teach culture besides language structures. Avoiding prejudice, helping students to have a more open 
and positive viewpoint to other cultures are also roles of the foreign language teachers. Therefore, 
teachers are expected to be aware of power imbalances, stereotyping and discrimination. However, 
teachers may not appreciate this function of foreign language courses. This study aims to find out and 
explain the perceptions of pre-service teachers on intercultural education to reveal their concepts of 
intercultural education. In this study qualitative method is used and the data gathered with metaphors 
from pre-service English Teaching students in two universities. The data is analysed by using content 
analysis. In the analysis of the data obtained, metaphors are analysed in four stages (coding and 
sorting, sample metaphor compilation, category development, ensuring validity and reliability). 
According to the analysis of the derived data 87 pre-service teachers produced 78 metaphors 
regarding the concept of “Intercultural Education” and classified into 7 categories as Intercultural 
Education as Interaction, Intercultural Education as Awareness/Difference, Intercultural Education as 
Development and Change, Intercultural Education as Contribution/Benefit, Intercultural Education as 
Bridge/Link, Intercultural Education as Complementary, Intercultural Education as a Source of Wealth. 
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1 INTRODUCTION  
The concept of interculturalism has become an issue that should be emphasized in terms of 
educational, economic, political, cultural, artistic and technological developments in the world. The 
cultural diversity of countries necessitates the interaction of the dominant and minority in every field. 
However, in many countries there is still a lack of tolerance and prejudices against other nations and 
cultures. Intercultural education is considered to be one of the best ways of cultivating seeds of 
tolerance, acceptance, respect and understanding [1]. Recognition of diversity not only within the 
countries, but also globally and increasing the tolerance to diversity are important for the positive 
developments in all areas. Therefore, it is probably one of the most important components of 
education in every level [2]. 

Intercultural competence is far more complex than recognizing “me and others”. In addition to the 
linguistic, socio-linguistic and discourse competence of the students, it requires the development of 
certain attitudes, knowledge and skills [3]. Multilingual and intercultural education is a concept 
developed by the Council of the European Language Policy Unit from the end of the 1990s, based on 
cultural and linguistic diversity in education in societies emerging from increased mobility, plurality and 
complexity to help personal development of students by recognizing the diversity of language and 
culture in a multilingual and multicultural society, and by recognizing their own competence and 
development potential, so that individuals can realize their full potential  [4]. Intercultural competence 
components of foreign language education designed by Byram and Zarate [5] includes: “savoirs” 
(knowledge of Self and Other), “savoir comprendre” (skills of interpreting and relating), “savoir être” 
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(intercultural attitudes), and “savoir faire/apprendre” (skills of discovery and interaction) and “savoir 
s’engager” (critical cultural awareness) as the centre of his model of ICC added by Byram [6].  

The language learning process is social, cultural, economic, gendered, racialized and embedded in 
political contexts [7]. Students in countries where English is taught as a foreign language are not 
bilingual and their cultural competences are limited as they learn the language in their own countries 
and have little access to the target culture [1]. However, in addition to learn the structural features of 
language, there is a need for knowledge of culture, which is not just a specific target culture. 
Language users need to be equipped with general knowledge about the relationships between 
language, culture and communication and to be able to apply this to various situations [8]. Therefore, 
language teaching has become a linguistic culture that enables students to develop a new cultural 
perspective and develop more appropriate, coherent and strategically effective meanings [9]. The 
teaching of target cultures in English class as a foreign language has become a commendable 
function of these courses and many frames, techniques and materials have been developed for the 
presentation of culture [10].  

Implementing an intercultural approach is a challenging task for at least some intercultural knowledge 
of language culture, and it is often difficult to continue to develop alongside its students. For this 
reason, it should not be overlooked that intercultural education, to some extent, leads to the 
acceptance of values, beliefs and behaviours that may contradict with one's own self [1]. Teachers 
should be able to teach culture rather than simply transfer language to intercultural education. Not 
having to expose students to culture shock is one of the roles that teachers should take. It should help 
students to have a more open and positive viewpoint to other cultures. In particular, they should 
support individuals who are far from prejudice and can tolerate cultural differences. Therefore, 
teachers are expected to be proficient in sociology, psychology and anthropology. Intercultural 
educators are often aware of power imbalances, stereotyping, and discrimination, as traditionally 
focused on improving relations in environments where all voices traditionally undermine opportunities 
for hearing and valuation [7]. In teacher education programs, teacher candidates and practitioners 
need to know what their own foundations and experiences; cultural prejudices, understanding and 
cultural knowledge constitute [10]. Existing (initial and in-service) teacher education practices often do 
not coincide with the multicultural and intercultural approach. They usually remain closed to 
monolingual traditions; only very rarely the boundaries between the disciplines (in both languages and 
other courses) are exceeded. However, it is also necessary to provide guidance for teachers' training 
[4]. Language teachers should examine their own professional identity and views of language and 
culture critically. They also need to revise their view of language education instruction and its goals 
[11]. By using a more holistic approach while teaching languages with the related content to the 
students’ lives and to society, we should empower critical thinking skills by giving knowledge about the 
world [11]. This study aims to reveal the metaphoric perceptions of pre-service English teachers on 
intercultural education in order to find out what conceptual understanding they have and discuss its 
place in foreign language education. 

2 METHODOLOGY 
In this study aiming to reveal the metaphorical perception of pre-service teachers on intercultural 
education, phenomenology is used as a qualitative research model. In such studies, the researcher 
tries to obtain new information about the phenomena we are aware of or not by making close and long 
lasting interviews with the individuals and groups to be examined  [12]. 

2.1 Study Group 
The study group of the study consisted of 87 students studying in the last year of the Department of 
Foreign Languages Education from the Black Sea and Marmara Regions in the spring term of the 
2018-2019 academic years.  

2.2 Data Collection 
In order to collect the data, a semi-structured interview form was used. The interview form was 
developed as a draft by the research group, and then it was finalized by taking the expert opinion into 
this draft form. In the semi-structured interview form, the demographic questions were asked and the 
students were requested to fill the sentence “Intercultural Education similar to …………. because 
…………...” to reveal their perceptions on intercultural education through metaphors. 87 forms with 
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some repeated metaphors returned from the participants were used for the analysis process, 
considering that they were suitable for the purpose of the study.  

2.3 Data Analysis 
In the analysis of data, content analysis consisting of coding, finding themes, organizing data 
according to codes and themes were used. According to Yıldırım and Şimşek [13], the main purpose 
of content analysis is to reach the concepts and relations that can explain the collected data. The 
metaphors developed by prospective teachers were analysed in four stages mentioned below [14]. 

2.3.1 Coding and Sorting 
The interview forms that were distributed to prospective teachers were reviewed and it was observed 
that all of the teacher candidates produced a valid metaphor; the developed metaphors and their 
justifications were coded with the students' gender and the statements given by the researcher. In this 
two-element coding, the first figure refers to the number of teacher candidates and the second letter 
refers to the gender of the teacher candidate (female or male). 

2.3.2 Sample Metaphor Determination 
87 of the interview forms were analysed individually and after the separation, 87 students were 
observed to produce 78 metaphors. The metaphors that represent the group in the produced 
metaphors are compiled and presented in the findings section with the related group. 

2.3.3 Category Development  
In the data collection form, a table was formed with the codes of the teacher candidates and the 
reasons of metaphors. The relations between the metaphors and their causes related to the concept 
of Intercultural Education were analysed and categories were formed. The 7 categories of metaphors 
and their causes are Interaction, Awareness/Difference, Development and Change; Contribution/ 
Benefit; Bridge/Link; Complementary and Source of Wealth. 

2.4 Validity and Reliability 
Validity and reliability are important that concern the stages of collecting data, collecting, analysing 
and interpreting data and presenting findings, regardless of the type of research [15]. In this context, 
the data collected by the semi-structured interview form were examined in detail. An expert opinion 
was asked to ensure that the metaphors placed under the categories represented the category in 
which they were located. At this stage, 78 metaphors and 7 conceptual category tables were shared 
separately with a faculty member, asked to place the metaphors in one of 7 conceptual categories. 
The pairing performed by the expert and the working group was compared with each other. The 
reliability of the study was calculated using the formula of Miles and Huberman [16], 
(reliability=consensus/consensus+disagreement x100). When the comparison between the consulted 
expert and the study group was compared, the reliability was found to be %90. 70% of the agreement 
between the researchers in qualitative studies can be said to be positive in terms of the reliability of 
the study. 

3 RESULTS 
In this section, the findings of the metaphors produced by the pre-service teachers about the concept 
of intercultural education are presented and analysed in Table 1, 2, 3, 4, 5, 6 7 and 8. 

3.1 Findings Regarding Intercultural Education 
Based on the perceptions of pre-service teachers, 78 metaphors were identified regarding the concept 
of intercultural education. The metaphors are presented in Table 1. 
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Table 1. Metaphors about “Intercultural Education” 

No Metaphor f No Metaphor f 
1 Stream 1 41 The minimized World and the gathering of 

different experiences 
1 

2 Shopping 1 42 The key of a door opening to the World 1 
3 Music composition 1 43 A unique picture 1 
4 A road to unknown 1 44 Interaction 1 
5 A bird on the different branches of a tree 1 45 Being a friend with different characters 1 
6 A vehicle 1 46 Different Interstellar travel 1 
7 An iceberg 1 47 Football 1 
8 A kind of game 1 48 Rainbow 3 
9 Leaves of a flower 1 49 Stars in the sky 1 
10 Pearl on the seaside 1 50 Education for every nationality 1 
11 A source 1 51 Tolerance 1 
12 An umbrella 1 52 A door to tolerance 1 
13 A book full of knowledge 1 53 A bridge connecting two sides 1 
14 A zoological park 1 54 A bridge connecting people 1 
15 A tree  with more than one kind of fruit 1 55 People message in the same environment 

without knowing each other 
1 

16 A Spiritual Serum Contributing to the Personal 
Development of Individuals 

1 56 A reel system that stabilizes humanity and 
cumulative knowledge and civilization lift   

1 

17 A school with the most  individual and social 
outcomes 

1 57 İnternet 3 

18 Raki Table with plenty of chat and mezzes 1 58 Chocolate in a closed box 1 
19 Botanical garden 1 59 Mixed pizza 1 
20 A frame 1 60 A profitable shopping 1 
21 People's Republic of China 1 61 Undiscovered  writer 1 
22 Shepherd's salad 1 62 A Street lamp 1 
23 Language 1 63 Water 1 
24 A small picture 1 64 Milk chocolate and white chocolate mixture 1 
25 A book 1 65 An umbrella 1 
26 A bridge 6 66 Taste of the best food we never know 1 
27 Flowers of a small garden in different 

species  and colours 
1 67 Telephone 1 

28 Recognizing the differences of Cultures 1 68 Boiling food in pot 1 
29 Delicious meal 1 69 Twitter 1 
30 A Machine 1 70 Horizon line 1 
31 Maths question 1 71 Foreign policy of the country 1 
32 Mosaic 1 72 A Jigsaw 1 
33 Music 1 73 Cake 1 
34 Neurons 1 74 A living human 1 
35 Ocean 1 75 A new discovery 1 
36 A fishing rod 1 76 Road 1 
37 Orchestra 1 77 Travel 1 
38 Forest 1 78 Traditional food 1 
39 Salad 1    
40 Sitare 1    
        Total 87 
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When Table 1 is examined, it is seen that 78 metaphors are produced regarding “Intercultural 
Education” concept based on the perceptions of prospective teachers. When the first five metaphors 
repeated by the participants were examined it is seen that they are Bridge (f=6), Internet (f=3) and 
Rainbow (f=3). 78 metaphors produced by teachers were collected in 7 categories by researchers. 
These categories are respectively; 

1 Intercultural Education as Interaction 
2 Intercultural Education as Awareness/Difference 
3 Intercultural Education as Development and Change 
4 Intercultural Education as Contribution/Benefit 
5 Intercultural Education as Bridge/Link 
6 Intercultural Education as Complementary 
7 Intercultural Education as a Source of Wealth 

3.1.1 Intercultural Education as Interaction  
There are 8 metaphors produced in the category of “Intercultural Education as Interaction”. The 
metaphors classified under this category are presented in Table 2. 

Table 2. Category of “Intercultural Education as Interaction” 

No Metaphor f No Metaphor f 
1 People's Republic of China 1 5 A bridge 6 

2 Interaction 1 6 Telephone 1 

3 People message in the same environment 
without knowing each other 

1 7 Boiling food in pot 1 

4 Internet 1 8 Foreign policy of the country 1 

Total     13 

Table 2 shows the category of “Intercultural Education as Interaction” and the number of teachers 
developing each metaphor. When Table 2 is examined, it is seen that “A bridge” (f=6) is the most 
produced metaphor. Below is an example of the rationale for the metaphor produced for this category. 

People's Republic of China: “It is a concrete example of the interaction of multiple cultures and 
languages” (21E). 

3.1.2 Intercultural Education as Awareness / Difference 
There are 21 metaphors produced in the category of “Intercultural Education as Awareness/ 
Difference”. The metaphors classified under this category are presented in Table 3. 

Table 3. Category of “Intercultural Education as Awareness/ Difference”  

No Metaphor f No Metaphor f 

8 Stream  1 12 A bridge 6 

2 A school with the most  individual and social 
outcomes  1 13 Recognizing the differences of Cultures 1 

3 Botanical garden 1 14 Maths question  1 

4 Shepherd's’ salad 1 15 Music 1 

5 The minimized World and the gathering of 
different experiences 1 16 Neurons 1 

6 Different Interstellar travel 1 17 A fishing rod  1 

7 Rainbow 3 18 Orchestra 1 

8 Stars in the sky 1 19 Salad 1 
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9 Tolerance 1 20 Taste of the best food we never know  1 

10 Chocolate in a closed box 1 21 Road 1 

11 Mixed pizza  1    

Total 28 

Table 3 shows the metaphors that constitute the category of “Intercultural Education as 
Awareness/Difference” and information about the number of teachers developing each metaphor. 
When Table 3 is examined, it is seen that “A bridge” (f=3) is the most produced metaphor. Below is an 
example for this category. 

Botanical Garden: Each flower is different. But it is beautiful in its own way. Each culture reflects the 
good aims that it finds to be in the education system (19K). 

3.1.3 Intercultural Education as Development and Change 
There are 11 metaphors produced in the category of “Intercultural Education as Development and 
Change”. The metaphors classified under this category are presented in Table 4. 

Table 4. Category of “Intercultural Education as Development and Change” 

No Metaphor  f  No Metaphor  f 
1 A vehicle 1 7 Undiscovered writer 1 

2 A book full of knowledge 1 8 An umbrella 1 

3 A tree  with more than one kind of fruit 1 9 Horizon line 1 

4 A door to tolerance 1 10 A living human 1 

5 A reel system that stabilizes humanity and 
cumulative knowledge and civilization lift  

1 11 A new discovery 1 

6 Internet 3    

Total 13 

Table 4 presents the metaphors of the category of “Intercultural Education as Development and 
Change” and information about the number of teachers developing each metaphor. When Table 4 is 
examined, it is seen that “Internet” (3) is the most produced metaphor. Below is an example for this 
category. 

A New Discovery: “You will constantly develop by discovering many things that we do not know, we do 
not hear” (75K). 

3.1.4 Intercultural Education as a Contribution/Benefit 
There are 6 metaphors produced in the category of “Intercultural Education as Contribution/Benefit”.  
The metaphors classified under this category are presented in Table 5. 

Table 5. Category of “Intercultural Training as Contribution/Benefit” 

No Metaphor f No Metaphor  f 

1 Shopping 1 4 Raki table with plenty of chat and 
mezzes 

1 

2 Iceberg 1 5 A profitable shopping 1 

3 A spiritual serum contributing to the personal 
development of individuals  

1 6 Sitare  1 

Total 6 
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Table 5 shows the metaphors and the number of teachers that constitute metaphors in the category of 
“Intercultural Education as Contribution/Benefit”. When Table 5 is examined, it is seen that all 
metaphors are produced once by teacher candidates. Below is an example for this category. 

A Profitable Shopping: They can benefit mutually who take and give culture “(60K). 

3.1.5 Intercultural Education as Bridge/Link 
There are 5 metaphors produced in the category of “Intercultural Education as Bridge/Link”. The 
metaphors classified under this category are presented in Table 6. 

Table 6. Category of “Intercultural Training as Bridge/Link”  

No Metaphor f No Metaphor f 
1 Language 1 4 A bridge 6 

2 A bridge connecting two sides 1 5 Delicious  meal 1 

3 A bridge connecting people 1    

Total 10 

Table 6 shows the metaphors of the category “Intercultural Training as Bridge/Link” and information 
about the number of teachers developing each metaphor. When Table 6 is examined, it is seen that “A 
bridge” (f=6) is the most produced metaphor. Below is an example for this category. 

A bridge: It connects cultures (26E). 

3.1.6 Intercultural Education as Complementary 
There are 16 metaphors produced in the category of “Intercultural Education as Complementary”. The 
metaphors classified under this category are presented in Table 7. 

Table 7. Category of “Intercultural Education as Complementary” 

No Metaphor f No Metaphor f 

1 Leaves of a flower 1 9 A bridge 6 

2 A framework 1 10 Flowers of a small garden in 
different species  and colours 

1 

3 The key of a door opening to the World 1 11 A machine 1 

4 A unique picture 1 12 Mosaic 1 

5 Being a friend with different characters 1 13 Forest 1 

6 Football 1 14 A street lamp 1 

7 Rainbow 3 15 Twitter 1 

8 Education for every nationality   1 16 Jigsaw 1 

Total 23 

Table 7 shows the metaphors and the number of teachers that produced these metaphors in the 
category of “Complementary Intercultural Education”. When Table 7 is examined, it is seen that the 
most produced metaphor in this category are “Rainbow” (f=3) and “A bridge” (f=6). Below is an 
example for this category. 

Rainbow: “All cultures are different, but when they come together, they create a harmonious colour” 
(48K). 

3.1.7 Intercultural Education as a Source of Wealth 
There are 17 metaphors produced in the category of “Intercultural Education as a Source of Wealth”. 
The metaphors classified under this category are presented in Table 8. 
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Table 8. Category of “Intercultural Education as a Source of Wealth” 

No Metaphor f No Metaphor f 

1 Music composition 1 10 İnternet  3 

2 A road to unknown 1 11 A small picture  1 

3 A bird on the different branches of a  tree 1 12 A book 1 

4 A kind of game 1 13 Ocean 1 

5 Pearl on the seaside 1 14 Water 1 

6 A source 1 15 Milk chocolate and white chocolate 
mixture 

1 

7 An umbrella 1 16 Cake 1 

8 A Zoological Park 1 17 Traditional food 1 

9 Rainbow 3    

Total 21 

Table 8 presents the metaphors of the category of “Intercultural Education as a Source of Wealth”. 
When Table 8 is examined, it is seen that “Rainbow” (f=3) and “Internet” (f=3) are the most produced 
ones. Below is an example for this category. 

Traditional food: “It allows you to see different worlds when you taste“(78K). 

4 CONCLUSIONS 
Teacher of foreign languages should be aware of that intercultural education is one of the most 
important components of teaching a language. In this study the aim is to find out the perceptions of 
pre-service English language teachers on intercultural education by collecting metaphors which are 
used to understand and experience a concept with another concept [17]. As a result of this study 
based on the perceptions of prospective teachers, 78 metaphors were identified regarding the concept 
of “Intercultural Education” and classified into 7 categories as Intercultural Education as Interaction, 
Intercultural Education as Awareness/Difference, Intercultural Education as Development and 
Change, Intercultural Education as Contribution/Benefit, Intercultural Education as Bridge/Link, 
Intercultural Education as Complementary, Intercultural Education as a Source of Wealth.  

In this study it can be seen that all participants have positive view on intercultural education. When the 
findings analysed in detail, category of “Intercultural Education as Awareness / Difference” is the one 
in which most of the metaphors produced shows that pre-service teachers can define intercultural 
education and show that they are aware of what it means. “Rainbow” is the most used metaphor in the 
category of “Intercultural Education as Awareness/Difference” that means they are aware of all these 
varieties and they think that they add beauty and colour to the class although they are different from 
each other. This perception can be said to be congruent with the definition of intercultural education.8 
metaphors in the category of “Intercultural Education as Interaction” show that they are aware of the 
interaction between cultural varieties in education. They think that intercultural education provides 
communication in school environment.  Their metaphors show that the language learning process is 
social, cultural, economic, gendered, racialized and embedded in political contexts [7].The metaphors 
produced in the category of “Intercultural Education as Development and Change” show that they 
believe interaction with other cultures improve and change the beliefs of the students. Interacting with 
other cultures and recognizing their values may help the students understand the importance of 
diversity. Due to the geopolitical location and immigration rate in Turkey, it is significant that pre-
service students perceive that intercultural education is one of the development and change agents. In 
their study Kıncal, Şahin and Kartal [18] show that German, Italian and Turkish students appreciate 
living in diversity and believe that it is wealth and contribution to individual and social life. The 
metaphors in the category of “Intercultural Education as Contribution/Benefit” show that they perceive 
the interaction of the cultures contributes education. The classroom environment benefits from the 
mutual cultural give and take. Also students may widen their horizon and that makes them world 
citizens. The metaphors in the category of “Intercultural Education as Bridge/Link” represent that 
intercultural education acts as a bridge to allow students to recognize different cultural groups as 
gender, nationality, belief, etc. Therefore, intercultural education is perceived as a link that allows 
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individuals from different cultures to fuse through dialogue. Category of “Intercultural Education as 
Complementary” also includes the most produced metaphors and the metaphors produced in this 
category show that the pre-service teachers underline the complementary role of intercultural 
education in language teaching. It can be concluded that they are aware of that language is a dynamic 
and value-laden activity, because it requires not only grammar rules and academic goals but also the 
symbolic function of the language and the cultural areas in which it is taught [7]. Another category with 
most produced metaphors is “Intercultural Education as a Source of Wealth”. It is a valuable finding as 
it shows that pre-service teachers have positive view on intercultural education and their metaphors 
are all positive concepts like a cake, a rainbow, etc. It can be said that pre-service teachers have 
tolerance to diversity themselves and that can be transferred to students to help them overcome 
culture shocks. 

In short, the fact that the prospective teachers are able to understand the similarities and differences 
of cultures by recognizing both their own and other cultures and having positive opinions is a very 
important result as the recognition of cultural differences by the individual will enable them to be 
interested in discovering different cultures and more open to intercultural interactions. Although it may 
not be certain evidence that they may reflect this point of view in their future classes, it is a significant 
proof of the chance of it. If teacher candidates are aware of the necessity of intercultural education, 
that may mean there will be an effort to bring it to their classroom environment.  
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