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Abstract  
In the broadest terms, socialization is defined as the process with which people acquire attitudes, 
values, and norms of a particular culture, as well as learn behaviours that are considered appropriate 
at the individual and social level. 

School as an institution has a very important influence on the adoption of social and cultural patterns 
of the child’s behaviour. It is the place of adoption, selection, formation, and imitation of attitudes, 
values, and norms that the child/young person will bring to his or her society and culture in the future. 
If new generations do not adopt his way of life, society as such ceases to exist. 

Each school represents a very specific social environment regardless of the common national 
curricula and the legal basis on which the functioning of the school as an institution rests. A school in 
which a positive culture prevails, together with encouraging atmosphere that promotes positive values, 
tolerance, understanding, partnership, cooperation, equality, appreciation... encourages the adoption 
of such qualities in students as well. 

Many studies emphasize the importance of the hidden curriculum in the process of developing the 
students’ value system. The hidden curriculum is difficult to define explicitly because it depends on 
both personal impression and experiences, as well as the variability conditioned by constant social 
changes. The hidden curriculum assumes learning of attitudes, norms, beliefs, values, and 
assumptions, which is all often expressed in the form of unwritten rules, rituals, and regulations. It is 
reflected in the culture of school, the characteristics and behaviour of teachers towards students and 
each other, the values they promote as well as priorities and hierarchies they develop... Sociological 
as well as pedagogical-phenomenological research has pointed to significant correlations of 
pedagogical interaction with implicit education theories of individual teachers, their attitudes and 
values, rather than with the official curriculum ([1], [2]). The role of the hidden curriculum needs to be 
systematically and thoughtfully approached, questioned, and directed in the desirable direction. 
Although the hidden curriculum is often perceived as destructive, negative, and subversive, it can be 
both constructive and desirable. Many pedagogues note the space for its positive function ([3], [4], [5], 
[6]). They see the school as a harmonized and stimulating environment for learning and adopting 
values and attitudes. 

The aim of this paper is to analyse the given field of study by reviewing the literature and to juxtapose 
the mechanisms within schools that help adopt attitudes and build a system of values for children and 
young people. Also, to think and aim to raise awareness of the relationships between a part of the 
educational process that pedagogical experts and teachers manage to systematize, prescribe, and 
control, and which belongs to the intentional education as well as the part belonging to the area of the 
hidden, implicit curriculum. In this context, the question of the socialization role of school in the 
formation of contemporary society’s value forms is emphasized, and this issue will be regarded in the 
context of the hidden curriculum. 
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1 INTRODUCTION 
We could define socialization, in the broadest sense, as the process of “drowning” oneself into society, 
a process during which people adopt attitudes, norms, as well as a system of values for a certain 
society. Simply put, it is a process by which people become members of society. The very notion 
‘socialization’ was introduced by Emile Durkheim (1907), one of the founders of sociology as a 
science, who used it to interpret the effects of social conditions on the formation of personalities. Even 
though the view of socialization differs from the perspectives of sociology and psychology, 
respectively, we will focus on the sociological viewpoint for the purposes of this paper.  

The basic instance of socialization is family. In contemporary society, we can see a growing tendency 
of transferring the socialization function outside of the family and onto other people and institutions, 
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primarily school. Each school represents a unique, specific social surrounding in which students, as 
well as teachers, adopt various social experiences. According to Durkheim [7], educational systems 
reflect the basic changes in society because the institutions within that system (schools being a part of 
it) are a construct of that very same society, which naturally attempts to reproduce its common values, 
attitudes, norms, and conditions through its institutions. The same author feels that by analyzing an 
educational system one can reconstruct the development of a society. During the process of growing 
up and maturing, each individual goes through a series of social interactions which are characteristic 
for a certain culture and society and are determined by a system of values which that culture and 
society transfer to their members across a series of mechanisms. School is, perhaps, the only 
mechanism, only element of that society, only instance of socialization through which all members of a 
society go through. Social happenings and changes which affect the work of the school itself are 
reflected in it. In this day and age, when children spend more and more time in front of a computer, 
submerged in the world of social networks and spending less and less time with each other face to 
face, school is an irreplaceable place which is supposed to enable a space for socialization, 
exchanging all kinds of experiences, learning social roles. Socialization within the confines of the 
school assumes a process of developing a student’s personality under the influence of educational 
proceedings within it and his personal development. A school must give children and the young a 
space for social interaction, enable them quality relations with grown people and each other. 

The contemporary school is still mostly academically oriented, focused on knowledge and educational 
achievements, with the nurturing role of it being constantly neglected. Therefore, the process of 
socialization within the school is not good enough and is not given its due in pedagogical literature. As 
the process of socialization is very complex, depending on interpersonal relationships, the roles which 
students, teachers, and the rest of the staff assume within the school, it is becoming increasingly clear 
that it cannot be entirely pedagogically thought out, intentional, systematic, and explicit. It does not 
completely belong into the area of the official school curriculum. Rather, a large portion of the entire 
process depends on everything belonging to the implicit, hidden curriculum.  

2 METHODOLOGY 
The aim of this paper is to analyze a relatively unexplored area of pedagogy which deals with studying 
the school as a socialization instance within the implicit curriculum by an overview of pedagogically 
and sociologically relevant literature. Also, the paper attempts to place into relations mechanisms by 
which a value form of the behavior of children and young people is adopted within the educational 
institutions, as well as to consider and attempt to shed light on the relations between a part of the 
educational process which teachers manage to pedagogically systematize, prescribe, and control, 
which belongs into intentional upbringing and the official curriculum, as well as the portion belonging to 
the area of the hidden, implicit curriculum. In that context a question of the role of school in the forming 
of value patterns of contemporary society is especially important. That problem will be viewed, within 
the confines of this paper, from the perspective of the relationship between the process of socialization 
and the phenomenon of the hidden curriculum.  

3 RESULTS 

3.1 The concept of a hidden curriculum  
The hidden curriculum phenomenon is today becoming a hotspot for the works of pedagogists, 
sociologists, psychologists, as well as anyone else in any way connected to the school as an 
institutional form of education affect the forming of each individual, as well as society in general. The 
lack of understanding of the very notion of hidden curriculum and its influence on contemporary 
school, a lack of research and critical thinking for the phenomenon greatly holds back the educational 
reforms of many societies. The hidden curriculum is hard to define due to its flexibility, elusiveness, 
unpredictability, social conditioning, its dynamic nature, and changeability. We can track attempts to 
analyze the hidden influence of institutional education in the papers of many authors dealing with 
education back to the 1960s (Table 1). 
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Table 1. An overview of the understanding of ‘the hidden curriculum’ [8, 84-86] 

Author Work Definition/Comment 

Emile Durkheim  
(1961) 

Moral education  - notes that knowledge acquired in school is more 
extensive than that in the official curriculum 

Philip Jackson 
(1968) 

Life in Classrooms  - describes the influence of school on the development 
of punctuality and patience, relationship towards work, 
cooperation, the influence of the relationship between 
teacher and student … 

Robert Dreeben 
(1967) 

What is learned in classroom? - the hidden curriculum helps students accept the 
infrequent social relations, know their own identity and 
to accept the legitimacy of the system 

Elizabeth Vallance 
(1973) 

“Hiding the hidden curriculum: An 
interpretation of the language of 
justification in nineteenth-century 
educational reform.” (article) 

- talks about various unacademic outcomes of 
education, the influence of school on various 
segments of personality development 

Samuel Bowles,  
Herbert Gintis 
(1976) 

Schooling in Capitalist America - schools aren’t so much an agent of social mobility as 
much as they reproduce the existing class structures  

Jane Martin 
 (1976) 

What Should We Do with a Hidden 
Curriculum When We Find One? 
(article) 

- we can recognize the hidden curriculum in the 
system of school authorities, the rules which affect the 
relationship between teacher and student, the ways a 
teacher teaches and the relationship between priorities 
in the official curriculum 

Paul Willis  
(1977) 

Learning to Labour  - determines the hidden curriculum to be the most 
important element of social and cultural reproduction 

Jean Anyon 
 (1980)  

Social Class and the Hidden 
Curriculum of Work (article) 

- the hidden curriculum implicitly prepares students for 
relations of production by way of creating a 
relationship of physical and symbolic capital, authority 
and relationship towards work in school 

Michael Apple 
(1982) 

Education and Power  - the hidden curriculum includes various interests, 
cultural forms, conflicts, compromises, and 
agreements 

Henry Giroux 
(1983) 

Theories of Reproduction and 
Resistance in the New Sociology 
of Education: A critical analysis.  

- defines the hidden curriculum as an assembly of 
norms, values, and opinions transferred onto a student 
by unwritten rules which make up every day social 
relations in the school and classroom 

The hidden curriculum assumes the learning of attitudes, norms, beliefs, values, and assumptions, all 
often express in rules, rituals, and regulations [9]. Kentli [8], places the hidden curriculum across from 
the so-called didactic curriculum and describes it as a set of student experiences which belong to the 
“unwritten curriculum” and is characterized by informality and the lack of conscious planning. The 
hidden curriculum contains those rules and guidelines which are not taught directly but are assumed 
to be known; these are contents which greatly determine social interactions, success in school, even 
security, and are manifested by using certain idioms, metaphors, slang, and body language (gestures, 
facial expressions, body attitude, tone of voice) [10].  

Hidden messages (intentionally or unintentionally sent) may be within three different relations 
considering the formal (intentional) messages we send (Picture 1 [11]): the hidden message can track 
and highlight the formal one – this is desirable; the hidden message can undermine or negate the 
formal one, which is problematic in the case of the hidden curriculum; the hidden message can be 
completely irrelevant for the formal ones we transfer. 
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Picture 1: The relationship between hidden and formal messages 

If we study the relationship between hidden and formal messages, we notice an exceptional 
importance in synchronizing hidden messages sent by educational institutions and the formal 
messages and values promoted by the national, school and subject curriculums. Adopting the culture, 
forming a system of values and identity happens greatly by way of informal education made up from 
interactions with peers, teachers, but all other workers in the school, as well. Marsh [12], highlights the 
influence of the hidden curriculum on planning and enforcing the public (explicit) curriculum. If hidden 
contents are opposed to goals set by the formally offered content, there is a regression in moral 
judgement because students are confused by the inconsistency, contradictions and double messages, 
which opens the way to develop moral relativism and cynicism. Messages of the hidden curriculum 
can be recognized in everyday schools and life within it, the class and school rituals, interaction of all 
participants of the educational process, but in the class and school environment, as well. 

Sociologists [13] use the notion ‘hidden curriculum’ to denote the unofficial rules, routines, and 
structures of the school by which students learn behaviors, values, beliefs and attitudes and is used to 
describe the frequently unarticulated and unrecognized contents which students adopt in school. 
Dictionary of Sociology [14] uses the notion ‘hidden curriculum’ to interpret ways in which cultural 
values and attitudes (such as the obedience towards authority, punctuality, delayed gratification of 
needs) are transferred through the structure of class and the organization of schools. Sociological, as 
well as pedagogical-phenomenological research shows more significant correlations of pedagogical 
interaction with implicit theories of education of certain teachers, their attitudes and values, than the 
official curriculum ([1], [2]).   

3.2 What do we hide with the hidden curriculum? 
As we usually hide something bad, a play on words in this question actually points to a dilemma – are 
the effects of the hidden curriculum positive or negative? They depend on values of an individual, but 
also the dominant system of values of a society in which the school exists (mutual influences of social, 
cultural, political, national, religious, and such factors). 

If we remember the thoughts of neo-Marxists according to whom the hidden curriculum is precisely the 
thing which reproduces social, racial, and gender inequalities, it becomes clear as to why it is often 
referred to as an unpopular, negative thing, something to be hidden. Le Compte [15], sees the 
dominant role of the hidden curriculum in the preparation of students for the bleak world of work and 
maintaining of the accepted system of power and profit through the school system of values and 
patterns of behavior (acclimation to authority, punctuality, obedience, systematicity, discipline). Mostly 
it is transferred by teachers, but it is more dependent on the institution itself than the idiosyncrasy of 
the teacher. For Meyer [16], the hidden curriculum represents a quiet mechanism of initiation into the 
rules of society, acclimation for survival at the top (for the “bright”, powerful, rich), but also the bottom 
(for the “rest”), for the goodness, but also the evil of the environment, to exercise the hierarchical way 
of thinking. If we accept such a viewpoint, the implicit, hidden goals of education are not socially 
popular and are desirable only to certain social groups. The institutional educational system actually 
produces inequalities under the guise of justice i.e. the apparent equality in opportunity. Social 
education of the elite is usually based on a liberal educational approach while the “masses” are 
usually directly prepared for obedience, punctuality, and discipline, which is especially noticeable in 
the secondary school portion of the educational system [17]. Giroux [18], identifies schools as political 
institutions which are tightly connected to questions of power and managements in society and 
highlights that school possesses a legitimate social and cultural reproduction of class, racial, and 
gender relations in the dominant society. However, he still feels that the school environment may 
better an individual who understands the relations of power in society in such a way and can offer him 
new possibilities and perspectives for social organization. Generally speaking, Habermas’ critical 
thinking greatly affects the contemporary curriculum theory and so the understanding of its hidden 
portion. For instance, in the curricula (official, explicit) in which the technical and hermeneutic interests 
are more represented than the emancipatory ones, that supports, if not contributes, to the maintaining 

 

formal (intentional) message 

    
hidden (or unintentional) message 
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of social inequality (Great Britain, USA). “The way in which a society chooses, classifies, spreads, 
transfers, and values knowledge gained by education which it considers public reflects also the 
distribution of power and principles of social control” (Bernstein, 1971; according to [19, 34]). In any 
case, it becomes clear how much the hidden curriculum affects school as a social instance. 

Even though we associate the hidden curriculum with negative connotations, precisely because it is 
hidden, we can also consider it as an area which gives us the possibility of conducting positive, 
desirable, progressive, modernistic, anti-sexist, anti-nationalistic, and class non-discriminatory aspects 
of teaching and, by doing so, control the process of socialization by adopting values leading towards 
the creation of a better, more humane and just society [20]. Many pedagogues note the space for its 
positive function ([3], [4], [5], [6]). 

3.3 Socialization and the hidden curriculum 
In the last five decades, many pedagogists and sociologists have been exploring the useful and 
harmful effects of a hidden curriculum to the process of socialization ([1], [21], [22], Baltzell, 1979, 
Bloom, 1981, Kraybill, 1981; according to [4]). In any case, personalization and socialization, two parts 
of a singular process of education, go on under conscious, but also unconscious, influences of the 
entire social environment. 

If we compare the definitions of the hidden curriculum and the process of socialization, we will notice a 
series of notions which overlap while describing such phenomena.  

The hidden curriculum encompasses the “targeted, but often unnoticed by the participants, 
standardization and norming of interpersonal relations which sets up a model situation to acquire 
socially desirable interpersonal orientations.” ([23, 171]). The concept of a hidden curriculum explains 
how patterns of behavior are created in a standardized situation of learning (class) in the interaction of 
various influences. They enable the children and the young to integrate into the dominant social i.e. 
cultural group. All students must internalize a specific program of social norms which prepare them to 
efficiently function as members of a small community which builds them – schools they go to, and later 
on to become productive members of society [4]. Functionalistic theories of education see the purpose 
of said education precisely in the process of socialization and the basis of each society in its values, 
where the school, alongside the primary instance of socialization – family, is the firmest mechanism of 
transferring those values [24]. Parsons (according [25]), sees the crucial task of the school in 
maintaining social stratification during which the differences in social status are based on the reaching 
of certain educational levels. “Each society creates an ideal of a man for itself, of what he needs to be 
in the intellectual, as well as physical and moral sense.” [7, 13]). It is precisely this socially constructed 
ideal which is the goal of the educational process. From its ideal inceptions, the functionalistic concept 
changed its main focus. “Maintaining social order and stability is no longer in the foreground; instead 
in this researching the functioning of the hidden curriculum at the level of society and of the individual 
com to the forefront. The focus of exploration is thus set on socialization processes.” (Livesey, 2006; 
(according [25, 36]). Postmodernists have an important influence for the considerations on the 
relationship between the social system and the individual and they warn the creators of educational 
policies of the contemporary functioning of the hidden curriculum and, above all else, the fact that the 
“conception of the individual does not take place entirely on the macro, but likewise on the micro level” 
[25, 37]).  

Through school, a very strong secondary socialization instance, element and instrument of social 
perception, individuals are prepared for the adoption of certain ways of behaving, a system of values 
and norms of a society and they develop a sense of belonging to that society. Values are an organized 
set of general beliefs, opinions and attitudes on what is right, good and desirable [26, 403]). They are 
formed through socialization and they design human life. Thoughts on values are the basis for many 
social sciences and, according to Rokeach (1973; according to [27]), values are the dependent 
variable in the studying of culture, society, and personality, and the main independent variable in the 
studying of social attitudes and social behavior. Value theses are not simply a matter of taste, they are 
individual and group conception on what should be and what is tightly knit. From that comes that in 
each culture a “normal” individual recognizes some natural boundaries of what it can and should be 
and that values are placed within the framework in which we determine what is naturally given [27]. 
Sociologists assign an ambivalent character to values; at the same time, they express man’s 
subjugation to the natural world, but also a projection of liberation from that dependence. For that we 
must observe them as socially valid regulations of desirable behavior and an area of human autonomy 
and creativity. In the first case, values express what is desirable in a given society, they focus and 
functionally synchronize the behavior of an individual with the interests of the entire society; in the 
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other, they point to a lasting need of man to transcend the existing, to remake the present in the name 
of the future [27]. 

Successful social adaptation demands certain social competences which Bierman and Welsh [28] 
connect to social, emotional, and cognitive skills which the person being educated should adopt during 
the process of socialization. Interpersonal relationships are key to the creation of a favorable socio-
emotional climate. “Social competence, if attempted to be understood as a pedagogical i.e. a 
normative-descriptive and within that a dynamic and dialectic notion, not a purely descriptive one, 
necessarily includes the dimension of leading (agoga), and leading is necessarily determined with the 
notion of purpose. Purpose is an essentially ideal category and that is where the basic theoretical 
inability of an empirical-behavioristic-experimental setup of a social competence in the realm of 
pedagogy comes into light.” [29, 271]. According to Komar [29], pedagogically relevant dimension of 
social competence in literature is mostly reduced to two basic groups of provisional final notions. On 
the one hand we have the “successful social adaptation” – “adaptation” – “re-action” and reacting – 
“flexibility” – “environmental demands” as a “norm” – functional behavior; and on the other hand we 
have determinations such as – “achieving successful results” – “ability for trust, tolerance, value of life 
and action” – “setting up and maintaining satisfactory relations”. In these determinations there is no 
mention of social relations “based on the notions of freedom, autonomy, critique, transcendence of the 
existing, emancipation, which are, unlike the first ones, notions compatible with the basic idea of 
pedagogy.” [29, 272]. Guided by the just stated, we may justifiably ask ourselves how large of a 
portion of the adoption of social competences in school belongs to the area of manipulation, and a 
great portion of such a process remains hidden, invisible. Teachers must master the ability to 
recognize hidden messages and ideas in any form so that, instead of being a barrier towards them, 
they wouldn’t be an ideological transmission and a means of manipulation of students. Recognizing 
hidden messages is a condition of an autonomous relationship towards them, an attitude towards 
which education should act in an emancipatory way. Only that way can it be education and not 
manipulation. The essence of ideological is that it is hidden. “Manipulation, of values as well as 
cognitions, has always relied on their separation, in the gap of which either the cognition background 
of values or the values background of cognitions remained hidden and acted on man without his intent 
and knowledge of the motives determining his behavior.“ [30, 56]. The educational action of a school 
must not be manipulation but rather communication [31], whether it is a clear, explicit or a hidden, 
implicit action. 

3.3.1 The role of a teacher 
It is impossible to neglect the fact that teachers consciously, but also unconsciously, transfer their 
patterns of behavior, thinking, values, and attitude onto students by taking part in the process of their 
socialization, inculturation, and education. Every teacher, as a member of a certain social group, a 
community in which they live, political affiliation, religion he or she believes or doesn’t believe, the 
entire culture to which he belongs, possesses values they live even when they aren’t aware of it. It is 
precisely those values and socio-cultural norms that may even have a greater impact than those we 
intentionally and consciously mediate. Teachers have the most important role in the ordering of a 
system within which social interactions go on within a school (Katz & McCleallan, 2005; according to 
[20]), and it is precisely those interactions which determine the social patterns according to which 
young people will behave in society. Every teacher forms their own perception and vision of the 
educational process in relation to the values they possess, attitudes and the norms of behavior they 
advocate. A system of values forms an implicit theory of a teacher and its consequences, such as the 
quality of socialization, inculturation, and selection in accordance with the reproduction of the existing 
social groups. In this way, an individual is held within the existing frames, something that Taylor (2012; 
according to [10]) calls “a pyramid structure” known all the way back from Ancient Egypt. It interprets, 
in a picturesque way, the impossibility to climb the social ladder in such a firm, unchangeable 
structure. That is precisely how the hidden curriculum, with the help of the implicit theory of a teacher, 
implements values of a dominant social group into the consciousness and the subconsciousness of 
each individual taking a position in the social ladder. 

The school is an institution which performs also the role of cultural transmission, submerging one into 
culture, creating a cultural identity. It is one of the socialization roles of the school (and family) which 
Bourdeiu [32], highlights as the least visible, hidden, implicit form of transferring social capital. 

Maynard (2002; according to [33]) notices different boundaries in public schools relating to juxtaposed 
differences between students, cultural contradictions. They appear on the margins, but also in the 
disjunct points within them. The goals of socialization must be focused towards reducing the effect of 
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existing problems and those goals become a part of the hidden, implicit curriculum. Teachers are a 
key point in this process, their role being immeasurable, and the successful socialization of students 
depends on the competences of the teachers who, besides expert and pedagogical knowledge, skills 
and abilities, demand a series of social competences, as well. Villegas and Lucas [34, 21], define six 
significant markings of a culturally responsible teacher: “Such a teacher (a) is socio-culturally 
conscious, that is, recognizes that there are multiple ways of perceiving reality and that these ways 
are influenced by one’s location in the social order; (b) has affirming views of students from diverse 
backgrounds, seeing resources for learning in all students rather than viewing differences as problems 
to be overcome; (c) sees himself or herself as both responsible for and capable of bringing about 
educational change that will make schools more responsive to all students; (d) understands how 
learners construct knowledge and is capable of promoting learners’ knowledge construction; (e) knows 
about the lives of his or her students; and (f) uses his or her knowledge about students’ lives to design 
instruction that builds on what they already know while stretching them beyond the familiar.“ From 
these competences of a teacher we can see how influential of an element the teacher really is in the 
process of socialization, but also how much his or her competences penetrate the area of the implicit 
curriculum. Every teacher, as a member of a certain culture, religion, race, and class, is the bearer of 
a certain system of values which, more or less consciously, bring them into connection with the aims 
of education and their educational work. 

3.3.2 The role of peers 
By studying the significance of social competences and school socialization, more serious approaches 
based on scientific methodology are a lot more restrained and precise given the prognosis abilities of 
social competence. The research hasn’t given a final answer to the question of what is social 
competence – a general or multidimensional ability. The generally accepted attitude is to leave open 
the possibility of the existence of a general element of social competence, but also have it studying 
within the terms of a profile of specific abilities [35]. Using that research approach, we only partially 
look to the role of a peer in the socialization context of a school in this paper. The role of peers with 
whom the children and the young spend a great deal of their time in school has an irreplaceable spot 
in the process of school socialization. Peer interaction, in this context, differs from the interaction with 
teachers and is based on equality. It helps the children and the young in acquiring independence from 
their parents and authorities and prepares them for the role of grown people. Peers affect the 
acquisition of social competences and a pro-social focus of the children and the young. Salovey and 
Slyter [36] highlight the importance of social and peer interactions to class, learning, and the 
curriculum. The school has an aim to create a rich social environment for children as well, wherein 
even their relations should not be left to chance and a space not connected to the school curriculum. 
Shedding light on even this dimension of the hidden curriculum puts emphasis on the structuring of 
school life on the grounds of active classes, cooperative forms of studying which develop feelings of 
acceptance, belonging, tolerance, respect, and appreciation of others and different. 

4 CONCLUSIONS 
Socialization as a process, and the hidden curriculum as a process, but also a product and 
phenomenon, represent contemporary, attractive research areas. However, we do not find a great 
deal of recent research regarding this topic. We can look for the cause of this in the lack of scientific 
methodology for studying such complex phenomena, but also in the problem and complexity of 
defining and understanding the stated notions, their flexibility, and unpredictability.  

For the very same reasons, the hidden curriculum is insufficiently mentioned in practice. It is not being 
made aware and used as a mechanism of education. One of the characteristics of the hidden 
curriculum is also its resilience to changes. Socialization of young people demands also the 
adaptability to a quickly changing society. Resilience to change, noticeable within the school systems, 
disturbs the effective socialization of the children and the young. 

Pedagogy as a science, and the educational school and teaching practice, greatly depend on the 
notion of values in a certain socio-cultural context. All who create educational policies and take part in 
the execution of the educational process must know and understand the socio-cultural context, 
critically think it through, and always analyze the official, explicit curricula, but also the hidden, implicit 
elements acting in the process of education, in order to move education closer to the true, humanist 
ideal and to exclude prejudice (sexual, religious, social), manipulation, and ideological transmission 
from the process of socialization. Theories, but also the ideologies of the curriculum, knowing, 
recognizing, and understanding the phenomenon of a hidden curriculum, are most tightly connected to 
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the values adopted during the process of socialization and we can study them as a mechanism of 
creating a more humane society. We can study the school as a place of re-moralization in which future 
generations can be focused towards values in the basis of such a society. Using the skills of social 
learning, we can focus the adoption of a system of values towards moral values such as kindness, 
empathy, solidarity, tolerance. Of course, we use the help of other values adopted during socialization, 
such as responsibility, independence, respecting others, self-respect, cooperation, creativity and 
innovativeness, liberty, flexibility, curiosity etc. 

From a pedagogical perspective, it is necessary to make aware the integrative function of values and 
the understanding of society and the principles of its functioning. Pedagogy, as a science, views the 
aims of education from an individual, but also social, aspect. Both aspects must be taken into account 
in practice every day, as well as in the life of education institutions. It is precisely because of this why it 
is important for pedagogy to focus its interest towards problems of conceptualizing values, according 
to the question of their place and role in the explanation of social behavior and the role of school in the 
process of socialization. As these processes aren’t bound by clear boundaries, it is impossible to 
simply sublimate them under pedagogical principles and rules. In a great part they remain within the 
area of a hidden curriculum. This is precisely why teachers must be aware of their role, the role of 
school as an instance of socialization and they need to be able to recognize, make aware, and control 
the mechanisms of the hidden curriculum. During this we must not forget the role of peers within the 
school life and the ability of their integration in the adoption of values important for the process of 
socialization, such as: friendship, empathy, respect, expression and understanding one’s own feelings, 
self-progression, adaptability, cooperation, kindness. 

The hidden nature of the implicit curriculum, at the same time, presents a danger, but also a possibility 
of positive pedagogical, educational action if recognized, made aware, controlled (which is never 
entirely possible) in the way of creating a more humane, better society through systematic, intentional, 
designed defining and developing of values making up the basis of such a society. 
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