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Abstract 
This research aimed to re-design the flipped learning framework for Business students at 
undergraduate level. Flipped learning pedagogy appears to be increasingly popular overall the world 
in the last several years. However, these frameworks might be unsuitable for Business students at 
different levels. Therefore, we revisited the flipped learning frameworks and amended it according to 
quantitative and qualitative data received from our Business undergraduates from their last two years 
of flipped learning. 

With the possible disruption impact of digital technology on higher education for the next 10-15 years, 
the shape of business & management education can be dramatically different, as predicted by the 
Chartered Association of Business Schools (2019). We have tried to utilise these technologies (such 
as online video, quizzes, discussion forum, social media, integrated learning platforms) to delivery 
knowledge and information to allow students studying anytime and anywhere, but students’ 
engagement was inconsistent among groups and throughout the year. Consequently, this research 
provides a new framework focuses on Business undergraduate students, and it can be used to 
facilitate module leaders to develop teaching plan and activities for students who may require higher 
level of personalised interactivities. 
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1 INTRODUCTION 
Flipped learning has shown to have a positive impact on students’ engagement and performance [1]. 
We developed a flipped learning framework (Fig. 1) for a research methods module at the 
postgraduate level in 2017 [2]. However, after working at another university, we found that this 
framework could be developed based upon an active blended learning pedagogy with students from a 
wider range of diverse backgrounds.  

At this university, “Active Blended Learning” is the teaching pedagogy recommended for all staff 
across all faculties. It is defined by the university as “…student-centred activities that support the 
development of subject knowledge and understanding, independent learning and digital fluency. Our 
face-to-face teaching is facilitated in a practical and collaborative manner, clearly linked to learning 
activity outside the classroom. Opportunities are provided for students to develop autonomy, 
Changemaker attributes and employability skills” [3]. All the face to face sessions are seminars or 
workshops instead of lectures, with students encouraged to do preparation before each session, 
similar to the flipped learning approach. 

Moreover, the timetabling system allows students studying different programmes to actively participate 
in the same class, which can result in students studying Accounting, Criminology, Education, 
Geography, etc being together to study a management or business module, due to the variety of Joint 
Honours programmes. This was different from the classes we had in the previous university where 
students were usually from the same faculty or same programme. 

Furthermore, students’ learning environment in the class is equipped with new technology and smaller 
size of the room for smaller groups of students (Fig. 2). “Barco” is the digital display system that we 
are using in the class to demonstrate PowerPoints, videos, or any information on a digital screen, and 
students can receive the images on their smart devices or laptop via Wi-Fi [4]. There is no desktop 
computer provided in the classroom, so staff and students need to carry their laptops all the time. 
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Figure 1. Flipped Learning Framework from 2017 

 
Figure 2. New Classroom Environment [5] 

Additionally, the programme delivery structure is also different as the original framework was 
developed in a Semester system of three modules each semester, with classes consisting of three-
hour sessions, (one-hour lecturer with two-hour tutorials). Currently, we work a Term system of long-
thin modules where students have six modules throughout the academic year, consisting of one and a 
half to two-hour sessions. This has had an impact on both the type and amount of activities that can 
be conducted within the class hour. 

2 METHODOLOGY 
To explore the expectations from the new groups of students, we conducted 2 focus groups with Year 
1 & 2 Business students, 5 students in each group (n=5*2). Questionnaires were also used to evaluate 
their expectations, and 27 responses were received from these Year 1 & 2 students. We asked 
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questions about their perception of the most important factors for their online studies and in-class 
studies, what types of activities they enjoy the most, and suggestions for improvement.  

3 RESULTS 
Not all students enjoy the flipped learning approach, with one student said: “I cannot see the purpose 
of coming to the class anymore” (S1). Another indicated: “we have been asked to read too much 
before the class, and nobody read it, so we end up reading them in the class, it is wasting our class 
time” (S3). However, S2 argued that “I feel it is more interesting to read the case in the class. Because 
it will be too boring for me if the teacher is talking all the time”. Unsurprisingly, these are similar issues 
found by previous research such as Talbert [6] who found student responses such as: 

- “You are not teaching the class”; 
- “I am having to teach myself the subject”; 
- “I learn the best when I am lectured to”; 
- “It takes too much time outside of class” 

3.1 Not all students know what they want and what is best for them 
In the focus groups, 5 students voiced their negative opinions about flipped learning, because it takes 
too much time to do the preparation, and do not want to be questioned in the class, preferring to be 
active listeners. This may suggest that some students do not like sessions to be conversational, 
preferring the more traditional lecture style.  

However, the questionnaire data reflected different results, as most students choose “Conversational” 
and “Reflective” as being the most important elements for their learning experience online and in-
class, with “Informative” as the third element. Conversational and reflection are two main advantages 
of flipped learning, since students need to prepare themselves first to be able have the conversation or 
be able to reflective on the concepts in class. Table 1 and Table 2 showed the ranking of 11 factors, 
from 1 (the most important) to 11 (least important). 

Therefore, as suggested by Talbert, resistance from students, does not mean the flipped activity or 
approach is a bad idea for them, and others such as Mazur indicating that the goal of education is not 
always about students enjoying their studies [7]. Talbert further believes that students are rebelling 
because they prefer the lecturer to tell them how to get a good grade, as flipped learning creates a 
student-centred learning culture rather than instructor-centred one [7]. 

Table 1. Elements Ranking for In-class Activities 

 

Table 2. Elements Ranking for Online Learning Activities 

 

Ranking of the importance level for in-class learning experience 1 2 3 4 5 6 7 8 9 10 11
Conversational 27.78% 16.67% 11.11% 11.11% 5.56% 11.11% 0.00% 0.00% 11.11% 5.56% 0.00%

Reflective 0.00% 27.78% 16.67% 16.67% 16.67% 0.00% 16.67% 5.56% 0.00% 0.00% 0.00%
Informatve (rich in content) 22.22% 16.67% 5.56% 11.11% 11.11% 16.67% 0.00% 5.56% 11.11% 0.00% 0.00%

Up-to-date 5.56% 5.56% 22.22% 11.11% 11.11% 5.56% 5.56% 22.22% 5.56% 5.56% 0.00%
Innovative 5.56% 0.00% 16.67% 11.11% 16.67% 16.67% 16.67% 0.00% 5.56% 0.00% 11.11%

Practical (useful in workplace) 11.11% 5.56% 5.56% 11.11% 11.11% 11.11% 5.56% 5.56% 0.00% 27.78% 5.56%
Entertaining 5.56% 5.56% 11.11% 16.67% 5.56% 11.11% 16.67% 0.00% 0.00% 0.00% 27.76%

Pratical (useful for Postgraduate studies) 11.11% 11.11% 5.56% 5.56% 11.11% 5.56% 11.11% 0.00% 0.00% 5.56% 33.33%
Mobility/flexibility 5.56% 11.11% 0.00% 0.00% 0.00% 5.56% 5.56% 22.22% 27.76% 22.22% 0.00%

Efficient (Quick) 5.56% 0.00% 5.56% 5.56% 5.56% 11.11% 11.11% 5.56% 22.22% 16.67% 11.11%
Personalised 0.00% 0.00% 0.00% 0.00% 5.56% 5.56% 11.11% 33.33% 16.67% 16.67% 11.11%

Ranking of the importance level of factors for online learning experience 1 2 3 4 5 6 7 8 9 10 11
Reflective 0.00% 44.44% 16.67% 0.00% 16.67% 0.00% 16.67% 5.56% 0.00% 0.00% 0.00%

Conversational 44.44% 16.67% 5.56% 5.56% 0.00% 0.00% 0.00% 0.00% 5.56% 0.00% 22.22%
Informatve (rich in content) 27.78% 0.00% 0.00% 0.00% 27.78% 27.76% 5.56% 5.56% 5.56% 0.00% 0.00%

Innovative 5.56% 16.67% 22.22% 11.11% 0.00% 11.11% 0.00% 16.67% 5.56% 5.56% 5.56%
Entertaining 0.00% 5.56% 16.67% 33.33% 11.11% 5.56% 5.56% 11.11% 5.56% 0.00% 5.56%
Up-to-date 0.00% 0.00% 5.56% 22.22% 22.22% 16.67% 11.11% 0.00% 11.11% 11.11% 0.00%

Mobility/flexibility 5.56% 5.56% 11.11% 11.11% 5.56% 0.00% 11.11% 22.22% 11.11% 16.67% 0.00%
Efficient (Quick) 11.11% 0.00% 5.56% 5.56% 5.56% 5.56% 5.56% 16.67% 22.22% 11.11% 11.11%

Personalised 0.00% 0.00% 5.56% 0.00% 11.11% 16.67% 27.78% 11.11% 11.11% 5.56% 11.11%
Practical (useful in workplace) 0.00% 5.56% 5.56% 5.56% 0.00% 16.67% 0.00% 5.56% 22.22% 33.33% 5.56%

Practical (useful for Postgraduate studies) 0.00% 5.56% 5.56% 5.56% 0.00% 0.00% 16.67% 5.56% 0.00% 16.67% 38.89%
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3.2 Students enjoy quizzes and group work in the class 
From the focus group results, many students indicated that they would like to have more online 
quizzes and group work in the class, because quizzes help them to build their confidence for study 
and they can get instant feedback on their performance, and group work allow them to have more 
interactions with their peers. However, it is worth noting that a participation-reward system was used 
to facilitate these quizzes, with students being rewarded with various forms of confectionary when they 
participated or volunteered for group work or gave correct answers to the questions. This potentially 
links to Pavlovian consumer behavior theory of pairing a stimulus with a conditioned response [8]. 

4 CONCLUSIONS 
In order to encourage student engagement within a flipped learning pedagogy, from our results we 
would suggest that the following fours areas need to be considered: 

1 Persuade and influence 
Selling the ideas of flipped learning to students at the start of the academic year is insufficient 
according to our experience. We will need to persuade and influence students throughout the 
year to help them remember the purpose and keep them motivated. Moreover, multiple social 
media channels maybe required to share this information, and it is more popular with students if 
the message contains colour image or if it is a video. Moreover, according to our reflections, we 
believe our social media messages should contain information to ask students to “Do it now” so 
students will not forget to do it later. 

Poster Instagram Promotion Video 

   

Figure 4. Persuasion and Influencing Examples 

2 Embed more employability elements into the flipped learning design for Business students 

a. Lecturers might want to create a video of the “information management skills” for the module 
at the beginning, to allow students to take their time to go through all the resources shared 
on the blackboard. The importance of information management skills can be highlighted as it 
is required as essential employability skills; 

b. Giving students opportunities to be team leaders to practice them team management skills. 
This will also help the lecturer to monitor engagement from all students. Students will be 
arranged into groups, and each member can have opportunity to be the leader for two 
weeks. 

c. Use the infographic to explain the importance self-motivation, self-control, time management 
for managers and leaders.   

3 Give students plenty time to try all the learning platforms that are required, and get to know their 
peers in the class 
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4 Divide step 1-4 from formative assessment session into 2-3 class sessions to ensure students 
have enough time to discuss and reflect in the class. 

 
Figure 3. Flipped Learning Framework with Changes 
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